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^ogram improvement in vocational education calls for timely 
investments in research and development activities in response 
:ntified needs. Key elements in this complex process must 
irefully orchestrated for efficient.and effective use of 
irces. One state's approach to the development and operation 
research coordinating unit i§ described in this paper. This • 
depicts program improvement as a continuous process in- 
volving such activities as priority determination', research, 
product development and testing, diffusion, implementation, 
and impact assessment. Although this model may not fit into, 
the management framework of every state, the key elements should 
be found in each state's program improvement operations. The 
author, Ronald >D. McCage,.has also provided a useful interpreta- 
tior^^f existing legislative mandates in vocational- education. 
_u— —Ttfis one state's response to legislative mandates represents 

a valuable contribution to bur knowledge of program improvement . * 
processes. ' * ' 

- « • - . / 

* 

The basic concepts in this technical paper have be^n 
' condensed into an executive summary available from t^e National, * ' 
Center. The summary has also been submitted to the Educational 
Resources Information Center (ERIC) under the same title , as this 
technical paper. . i. ' ' • 

We appreciate reviews of the' draft document by ""Charles Hopkins, 
Assistant Director* for Supportive Services, Oklahoma State Depart- 
ment of Vocational Technical Education; Charles Moj"kowski , 
Educational Consulting Services; and Floyd McKinney Program 
Director, National Center. We are indebted to Brenda MacKav— c 
. and Wijlliam Hull for their editorial assistance and advi< 
provided in the development of this paper. 




Robert E. Taylor> Executive Qirector 
The National Center for Research 
in Vocational . Education ' 
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l - ILL I NO TS: A STATE LEVEL MODEL FOR 
VOCATIONAL EDUCATION PROGRAM IMPROVEMENT MANAGEMENT 
THROUGH THE RESEARCH COORDINATING UN5T CONCEPT 



. ..* A * Introduction: A Research Coordinating Unit Defined 
"Just what is a research coordinating unit (RCU)?" "What 
are the key components and responsibilities of the RCU?" These 
questions have no doubt been asked of key program improvement 
leadership personnel in every RCU in every state and. territory, 
in this country. People who are not familiar with vocational' 
educators probably expect a "quick and concise response: They 
might tend to be puzzled to hear an experienced RCU director 
state, "There ife no such thing as a single definition or de- 
scription -of an RCU. Each RCU is as different as the state it 
represents." 

Perhaps, the best answer is to provide a description of what 

the RCU should be and/or a description .of common RCU models in 

existence today. These four models include the university-based 

model, the RCU within a state bureau of research, the RCU with- 

l 

in a state department of vocational education, a^d/or the state 
director who doubles as the RCU ' director . The uniqueness "of each 
state's RCU system is a desirable and necessary characteristic * 
H?_ retain . in a democ ratic society. However,, a "do your own 
thing" syndrome' should not dominate the situation. Within this ■ 
ideal and individualistic condition lies an inherent danger 
that could be very detrimental to long range efforts to ensure 
a~continuinq 'program improvement capacity in vocational education 
at the state and federal levels. 

V * 

> ^ - 



- Very simply stated, the inability to define the RCU or the 
program improvement concept means that there is no common core 
around which the RCU function can be organized, managed, and di- 
rected. Without this core of common elements, there is not ^ 
enough consistency 1) to develop an association of colleagues' 
willing to jointly promote and support a concept; 2) to effec- 
tively impact on the legislative profess; or 3) to ri&fine, ac- 
cornel ish, and/or defend their efforts. 

v 

Since its beginning, the RCU has been in a constant state 
of transition. At the present time, many state agencies are re- 
molding their RCU organizations and philosophies to rriore directly, 
correspond to intent of the 1976 Amendments to the Vocational 
Education Act. The result has been a drastic^and serious change 
of direction and function for at least half of the states. The 
changes range from minor adjustments in process and service to 
total reorganization and reorientation of structure and philosophy. 

Although^many states have yet to Fully comply with the 1976 

Amendments , it is evident that a basic RCU model is emerging 

that can be made applicable to -all states. Current federal rules 

and regulations require a comprehensive plan for program im- 

i 

provement that includes provisions for 1} defining the RCU struc- 

V 

ture, 2) identifying priorities, 3) addressing how priorities 

i 

will be accomplished,. 4) allocating resources, 5) disseminating 

7 

results, and 6) reporting to the National Center for Research 



in Vocational Education which in turn reports to the U.S. Office 
of Education. The provisions that require each RCU to conduct its 

2 
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activities internally and/or to fund externally through con- 
tracts cause each state's RCU to have to move toward a common 
base a,nd to assume similar management goal s» and 'needs. These 
commonalities -have resulted in management systems and components 
that can be reviewed from a common ba^e- while at the same time 
leavejimple room for variations among the states to respond ade- 
quately to individual state characteristics. This common base 
gives Congress and the state directors of vocational education 
the capability to measure output and effectiveness with more 
compatibility and accuracy. 

The bottom line is simple. State RCUs are charged with de- 
fining and operating a comprehensive system for program improVe- 
ment in vocational education. This system includes coordination 

* * 

of the categorical items of research, exemplary and innovative 
programs, and curriculum development so that they become a method- 
ological process rather than an end unto themselves. -Lack of 
coordination has been cited as *the major weakness of the program 
improvement concepx in the past. 

How should the program improvement function operate when 
managed by a state level research coordinating unit? How Should 
it be organized? What should its concept of operation philosophy 
be? How should it identify program- improvement priorities? How 
should it 'support its operation and activities? Whom should it 
work with? What does "coordinate research, exemplary and inno- 

t 

vative programs, and curriculum development" mean? All of 'these 

f 

questions, plus many more, are very important and should be -answered* 
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Obviously, they cannot be answered to the satisfaction of • 
everyone. Not every 'state is going to operate like Texas or ^ " 
Kentucky. Not everyone is going to buy an minors .or Minnesota > 
approach. Anyone who proposes such- an idea is being very .naive 
and immediately reflects a lack of knowledge .of the multitude 
of variables that makes each state distinctively different. For 
example, a state with a large population receives an allocation 
o? funds from federal vocational education sources that is. some- 
what relative to" that state's population as modified by certain 
economic, 'unemployment, and other characteristics of the state. 
Small states receive a relatively smaller allocation of funds " # 

based on the same distribution formula. 

This logic carries over to program improvement and suppor- 
tive service functions. Given positive state direction and 
. leadership coupled with support from upper level management, a 

large-state will typically have a large staff and will conduct/ 
. its activities through a comprehensive external contracting 
process, m contrast, a small state will likely be the exact 
opposite. A small state will generally have a relatively small 
staff and most of its work will be conducted internally by staff. 
Often one staff person or unit director will wear several hats. 
States have ; the same legislative mandates, but' states differ in 
characteristics and in levels of federal resources provided for 
accomplishments of these functions. But regardless of these 
differences,, they do have a common core of responsibility. It 
is this cd're that will be described in this paper. Simply 
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^stated, the problem comes down 'to the need, to establish a com- 
monly accepted operational coritext or philosophy for program ' ' 
•improvement-... Once .this task" is accomplished the management 
technique* neeessatyv' to'implem|n^ the concept can tHen Be estab- 



lished. - ^ 



.[^ '. B. . Purpose of Paper 

This paper has been written to assist persons in state de- v 
payments of vocational education to design and implement a 
sound . and comprehensive system for program improvement / -It is . 
designed to address the various functions of an*RCU. The paper 
is set- against a backdrop of the federal legi^ti^^and- ri&s 
and regulations. The paper does not imply that there should 
be absolute adherence to federal mandates but rather toillu- 
strate that, with minor exceptions, a good piece of legislation 
does -exist and that there is an obligation to implement its intent 
The field, of vocational education should be pleased that it has 
a program improvement function built into its legislation. .Most 
other aspects of education do not share this privilege. 

■• \ ' w - " V" 

^"7 c ' ' Ri ' v iow of Vocational Education* 

. Pr ogram Improvement Legislation » 

Historically, research "and development did not become an 

officii Une item of vocational education legislation until the 

196 i Vocational Kduc.ation Act (Public Law 88-210) was enacted 

into law and became operational in FY 1965. This l^n*imark 'piece ' 

of legislation provided funds to' the- U.S. Commissioner of Education 

for the support of. grants for research in vocational education and 
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_ for the establishment of a research* coordinating unit (RCU) in 

.each stafte and trust territory Illinois' was one of an initial 

• ". 'X / ■ 

. group^of twenty-four states selected to receive a grant "for the 
. , . . & 

purpose, .of establishing an RCU. The initial group of twenty- 

; — ' four .state RCUs became operational 'August 1, 1965. Between 

1965 and late 1969, RCUs were established in all states and 'terri-X 
tories through this same grant process. Periodic renewal of the 
grants by the Bureau of Occupational and Adult Education made*it 

possible to maintain the state RCUs through 1969. During this 

> 

period, funds were primarily used to conduct assessment and evalu- 
ation activities and to perform the more traditional research, 
activities. .. 

Toward the end of, this period, a trend toward an applied, 

developmental , and programmatic research concept related £0 pro- 

gram operation . at the local school level began to emerge in 

several states. .When Congress enacted the. 1968 Amendments to the 

1963 Vocational Education- Act (P.L. 90-576), three major provisions 

were included for the conduct and support of vocational education 

research and development that had a significant impact in terms 

of administration and management of these areas. The three pro- 

visions and their basic influence were as follows:' 

1. - Congress made research an integral and permanent part 
of 'vocational education by providing the Part C line 
item for research, which provided equal shares of 
the appropriation to the states and to the U.S. Com- 
missioner of Education. The funds were provided for 
the conduct of a variety of research 'aijd development 
activities in vocational education* as well as for the 
support, of the state research coordinating units. Al-v 
though it was not strongly emphasized at the time, the 
< language of the 1968 Amendments definitely implied that 
activities conducted at the state level should be 
applied and/or programmatic rather than limited to tra- 
ditional basic research concepts. The Amendments 
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provided that up to seventy-five percent of the admini- 
strative cost of the RCU could be supported from the 
state's share of funds rather than through the direct 
grant system operated by the Commissioner under the 
1963 Act. Since this action made this provision an 
integral part of the law causing the funds to-g'o di- 
rectly to the state, it inherently gave, the state 
directors of vocational education absolute control 
over the funds intended for support arid operation of 
the .RCU. This change subsequently caused the university 
based RCUs, which were' in the majority at that time, 
to be gradually moved to the state departments of edu- 
cation and to be incorporated as an integral part of 
the state educational agency charged with, the responsi- 
bility for the administration of vocational education.' 
. Prior to 1969, approximately sixty percent of the RCUs 
were located in a state university. By 1979 only 
eleven percent* of the RCUs (6 of 56) remained within 
a university setting. Legally, all RCUs are how to 
be included in a state agency setting. However; six 
states still voluntarily elect to contract with a 
public university for this function. Most RCUs do 
make extensive use of university staffs and services 
through contract or grant provisions to accomplish 
their respective mission as outlined in the annual 
state plan for administration of vocational education 

In Part Q for exemplary programs, funds were made 
available to states to facilitate implementation and 
demonstration of validated and tested products at the 
local level. This provision gave vocational education 
research and development another dimension and tended' 
to re^force the congressional thrust . toward, applied 
and action oriented acitivities. 

Under Part I for curriculum development , the U.S. Com- 
missioner of Education received funds that could be 
used as discretionary funds for priority projects of 
national significance. All Part I funds, except those 
used to support the development and operation of the 
six regional curriculum coordination centers of the 
National Curriculum Coordination Network, were used 
for USOE-initiated curriculum development thrusts 
which focused on national vocational education pri- 
ority areas. Prior to 1976, states wishing to do 
curriculum development had to rely heavily on the use 
of Part B funds for general distribution or Part C 

research funds for curriculum development activi- 
Lies, 



"As early as 1969, the Illinois Division of Adult, Vocational, 
and Technical Education (DAVTE) considered curriculum and p^i^sonne 
development to be major state level priorities. As a* result, 
both functions were emphasized by establishinq a separate pro- 
fessional- and curriculum development section for the management • 
of all curriculum and professional development activities. The 
trend toward applied research and curriculum development , com- 
bined with planned dissemination techniques, was becoming even 
more visible and evident within Illinois as, well as in several 
other states- The trend toward operating all Components of the 
research and development function as a program improvement con- 
cept was beginning to" emerge but Vas not yet formulated. The 
Idea that was beginning to unfold was that of using research as 
a planning and design base for program and/or curriculum develop- 
ment followed by a comprehensive process for diffusion Later 
influences, such as a review of vocational education research 
and development by the Committee on Vocational Education Research 
and Development (COVERD) , would cause this idea to be molded into 
a unified program improvement continuum and to be included through 
consolidation of functions within the Education Amendments of L976 

D. COVERD Influences on Vocational Education 
; r Research and De velopment 

In anticipation of the Education Amendments of 1976, a major 

two-year .study was initiated by the Bureau of Occupational and 

Adult Education to examine the total Spectrum of vocational 

education research and development. The study was conducted by 



the National Academy of Science through its Committee on Voca- 

tional Education Research and Development (COVERD) . CQVERD dq- • 

fined vocational education research to include Pajrt C - Research 

Programs' (state and federal shares), Part D - Exemplary aad Inner 
• / — * 

Vative Programs (state and federal . shares) , ' and Part I - Curriculum 
Development (federal shares otfly) of the ^1968 Amendments to the 
Vocational Education Act of 1963 as well as Section 4(g) of the 
1963 Vocational Education Act. 

m 

'Vocational education research and development received much 
attention during the two-year reauthorization ^ycle.that eventu- 
ally resulted in the Education Amendments of 1976 (P.L. 94-482). 
Many research and development managers reacted defensively to the 
-COVERD report. While the COVERD report has been' openly criticized 
for some inherent weaknesses in research design and methodology, 
the f findings and conclusions were considered by many vocational 
educators to be relevant and on target and to hiye adequately 
addressed the legislative changes needed for improvement of vo- 
cational education research and development. Within this context , 
COVERD evidently presented at least four major themes with which 
Conqress. concurred in preparing the two bills which ultimately 
became P.L. 94-482. Those themes should be brought to the 
attention of and should serve as a foundation for those per- 
sons responsible for the design and operation of a comprehensive 
delivery system for vocational education program improvement at 
the state level. The four themes are as follows: 
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1. COVERD indicated that vocational education . research and 
-.development activities (Part C, Part D, and Part I) 
for the most part,, had been conducted in isolation with 
very litt;e, if any, articulation and coordination With- 
in and among the program/line item parts. COVERD roc- 
commended that these three line items be consolidated 
into one title in the new legislation. It was strongly 
. imp Lied -that all activities conducted under the prograr 
-improvement umbrella should follow a- continuum from RE- 
SEARCH through DEVELOPMENT through DIFFUSION COVERD 
further suggested that these elements should be coor-/ 
v dinated through a comprehensive planni ng a nd m anagement 
system at both the" state and federal level] Thi& point 
should be considered very seriously since the language 
of -the five provisions for research- in the 1968'' Amend- 
ments had already placed primary emphasis on appli/d 
research and implementation as opposed to the cond/uct of 
research only. In dther words, the law implied that* 
what is done in vocational educat/ion research ancj de- 
velopment at ^the state level should have ultimate appli- 
cation at the. local level in terms' of improved programs 
and/or supportiv.e services. This one finding has been 
credited with causing Congress to consolidate". vocational 
education research, curriculum development, exemplary 
and innovative programs, and personnel development func- 
tions under one block of the present ' legislation. The 
message is that a state's approach should fce comprehen- 
sive and should follow a continuum from research and ' 
planning through development, field testing, and di- 
fussion. There should be a strong reliance upon demon- 
stration, inservice, and preservice as vehicles for 
diffusion. - j 

2. COVERD found adeguate visible evidence to support the , 
contention that research and development activities had 
had some impact upon ^vocational education. However, 

. research managers were unable to provide documented 

evidence of impact. The COVERD report stated $2507'0 0 0 , 0 0 0 
expended over a ten year period was without docume nted 
results - of impact . Even though COVERD used t^e most 
restrictive definition of impact, which is measurement 
.of change at the student level, the committee -strongly 
recommended that systematic disseminati on, evaluatio n, 
and documentation be a»tqa:)or part of any future voc a- 
tional educatio n £^eje^^h_^^_deye l opment s ystemT~Tn 
short, product and process evaluations were found to 
be practically nonexistent in vocational education re- 
search' and development. 

3. COVERD concluded that , for the most part , previous vo- 
cational research and development activities had not 
been based on valid 1 <j)nq rnnc?e priorities. This finding 
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is more applicable to research activities supported 
from the federal level. than those activities con- 
ducted by or supported from, the state leVel. COVERD 
recommended that the Bureau of Occupational and 
Adult Education, as well as all state research coor- 
v dinating- units, devise systematic approaches for" the, 
identification and development of priorities. It was 
suggested that all activities conducted internally or 
funded externally by either agency be. based on sound 
priorities resulting from comprehensive planning con- ' 
ducted over a/substahtial period of time. 

ih ■ 

4. COVERD found that many different types of activities had 
f been conducted under vocational education research and ■ 
development ranging from the production, implementation, 
and operation of sophisticated management information 
systems to the provision of $71,000,000 for initial 
support of the career education. movement in this country 
The report further noted that research and development 
activities had ranged from basic research to highly 
practical activities for classroom use. COVERD recom- 
mended a' combination of activities at both ends of the 
spectrum with a strong emphasis on the - development of 
curriculum materials and instructional techniques that 
would impact significantly on the classroom or other 
learning situations. 

Inasmuch as the COVERD Report was not released until after 
the tirst versions of the Pell and Perkins Bills were at the 
House and Senate compromise conference stage of the legislative 
amendment process of .the ' Vocational Education Act of 1963, . it is 
not clear how much, if at all, the report influenced the language 
of the final version of the Education Amendments of 1976. The 
compromise version. of the two bills pertaining to the research 
and development pYdgram improvement and supportive service func- 
tions contained evidence of a high degree of correlation with at 
least ten oF the COVKRll conclusions and recommendations: This 
sect ion' was enacted into law under Subpart 3 - Program Improvement 
and Supportive Services; Part A'- State LeJel Programs, Title II - 
Vocational Education and Subpart 2 - Program Improvement and Sup- 
portive Services,., Part B - National Program, Title II - Vocational 
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Education, Education Amendments of 1976 (P.L. 94-482). Key 
COVERD recommendations that went unheeded . centered around the 
issues of providing specific set asides for conducting basic 
research a^d field initiated research activities. 

' ' E * K ^ Provisions o f Subpart 3 - program Ixnp r^vemgnt 
.and S upportive Services , Title II - Voca tional 
Education P.V. 94-4 82 — 

Authoriz ation of Grants and Uses of Funds* 

Sec. 130. (a) From' the sums made* available for 
grants under this subpart pursuant to section 103 
the Commissioner is authorized to make grants to 
States to assist them in* improving their vocational . > 
education programs and in providing supportive ser- 
vices for such programs in accordance with the pro-' 
visions of this subpart. 

(b) Grants to States under this subpart may be used. ' 
in accordance with five-year State plans', and annual 
program plans approved pursuant to section 109, for 
the following purposes: 

(1) research programs as described in section 131; 

(2) exemplary and innovative programs as described 
in section 132; ' \ ' 

,(3) curriculum development programs as described 
m section 133; I 

(4) provision of guidance and counseling services, 
programs, and activities as described in sec-' 
tion 134; 

(5) provision of pre-service and in-service traininq 
as described in section .13 5; and 

(6) grants to overcome sex bias as described in 
J section 136. (90 STAT. 2191) 

^S^lion 130 supplies the<general provisions for Subpart 3. *it r 

spells out the six programs that are eligible for funding. Most 

of the key elements that" are important to this paper' are contained 

in Section 131 - P.L. 9*4-482 and paragraphs 104.702 , 104 . 703, and. 

104.704 of the Rules and Regulations for Implementation of Title 

II - Vocational Education of P.L. 94-482. All of these provisions 

will be discussed in detail over the next few paqes . Even though 
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Sections 1 32 - 136 of P.L. 94-48-2 are important to the RCU f unc- ^ 
tion,. they will «ot be treated in detail at this' point., Elements 
of these sections will be addressed as they pertain to other parts 
of the paper. , *■ 

■ • • . . •. 

Research 

Sec. 131. (a) Funds available to the States under 
Section 130^a) may be used for support of State 
research coordination, units and for contracts by 
those units pursuant to comprehensive plans of pro- 
gram improvement involving - 

CI) Applied research and development in voca- 
tional education; 
(2) experimental, developmental , and pilot pro- 
, grams and projects designed to test the 

effectiveness of research findings, in- 
cluding programs and projects to overcome 
'* pr oblems -of sex bias and sex st-ereo typing ; 

(emphasis added) 

improved curriculum materials for presently 
funded programs in vocational education and 
new curriculum materials -for new and emerging 
job fields, including a .Review ' and revision 
of any. curricula developed under this section 
to insure that such curricula do not reflect 
stereotypes based on sex, race, or national 



(3) 



origin; , (emphasis added) 
pro^ect-s^ i* 



(4) projects 7 in the development of new careers and 
occupations such as * 
(A) research and experimental projects de- ' 
signed to identify new careers in such 
;• fields as mental and physical health, v 

crime prevention and correction , .welfare, ' 
ed .^8 ation ' municipal services, child 
ca're, and recreation, requiring less 
traininq than professional positions, 
and to delineate within such career 
/" " roles with the potential for advance- 

ment from one level to another; 
\ «(B) training and development projects de- 

signed to demonstrate improved methods 
of securing the involvement, cooperation, 
and commitment of both the public and 
private sectors toward the end of achieving 
greater coordination and more effective 
implementation of programs for the employ- 
ment of persons in the fields described 
in subparagraph (A) , including programs 
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to prepare professionals *( including -ad^ 
mmistrators) to work effectively with 
aides; and « * 

: (C) projects to evaluate the operation of 

programs for the training, development, 
and utilization of public service aides, 
particularly their effectiveness in pro- 
viding satisfactory work experiences and 
in meeting public needs; and 
(5) dissemination of ; the results of the contracts made 
pursuant to paragraphs (1) through (4), including 
gjn£lo^nent_ of, persons to a ct a s_d i s s em i, i a to rT,~7m 

a J^ a J-_.iey e Ii of these results" 

(b) No contract shall be made pursuant^tp subsec tion -(a) 
unles s the applicant can" demonstr ate a~~Te^o7TabTe~ 
probability that the contract will r^iuTT ^n^IHplFoved 
teaching techniques or curriculum materials t h at wi IT 
be used in a substantial number of classroo ms or other 
le arning situations within five years after tli e~ : t^m^ 
nation date of su ch contract" (emphasis added! ~ " 

(90 STAT. 2191-2192) ' 

i 

The critical points for implementation are contained in the 
rules and regulations which are highlighted on p^ges 19 and 20. 
There are some very important points related to the use of funds 
which should be emphasised. A broad interpretation of key pro- 
visions under Section 131 would allow a state to cooduct every- 
thing detailed in Sections 132 - 136. This is notj to say that 
the other sections are not important and not necessary^ However, 
if the managers of the research and development function in past 
years had applied a more liberal interpretation to the provisions 
and had more fully implemented Part C of the 1968 Amendments, the 
1976 Amendments would not need the emphasis and definition pro- v 
vided by Sections 132 - 136. The response often given to this 
argument is that Part C did not allow these things because it 
wa« drastically changed in 1976. It is argued that research 
meant the basic, pure, statistical, evaluative, and assessment 
type research. This contention can be easily refuted' by comparing 



the language of the' two documents. 'For the convenience of the 
reader all new words included in the 1976 Amendments that were 

not in the 1968 Amendments have been underlined on pages 13 and 14 . 

/ 

Given this comparison, it can be concluded thai*, the^five 

s 

main provisions did , without question, place the major emphasis 

♦ 

on a comprehensive applied- research and development program rather 
than on research alone. A close examination reveals that the 

« 

only changes 'in the key provisions were the addition of two 
phrases that emphasize sex equity, the provision for "hiring of 
disseminators at the local level," and the much-discussed utili- 
zation, or impact, paragraph. 

. It must be concluded that the emphasis of the 1968 Amendments 
centered around tfche areas of applied research and development, 
evaluation, field testing, demonstration of innovative programs, 
development of curriculum, training of personnel to use materials 
and concepts, and the dissemination or products. In implementing 
the 1968 Amendments, it appears that many RCU directors failed to 
re.ad, or chose to ignore, most of what was written beyond the 
first provision. RCU diredflbrs apparently limited their thrust 
to narrow inquiry and information analysis activities. These 
points are not made to pit. development or applied research a- 
gainst basic research, but to illustrate the need for vision 
and insight in terms of what is intended. 

The most complicating factor in attempting to implement 
the provisions of the 1976 Amendments is the apparent contra- 
diction within Section 131, specifically the second paragraph 

* 
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concerning product utilization w ithin five years after a con- 
tract's termination date- Section 131* (a), given broad inter- 
pretation, allows a state to do a vari«ety of activities in the 
applied research, development, and diffusion context. Yet Sec- 
tion 131 (b) has the effect of drastically limiting what can 
be done primarily. to the* development of curriculum and instruc- 
tional materials. The statement calling for impact is ambigious 
and is not adequately defined in the Act or in the rules and 
regulations. What do phrases such as "demonstrate a reasonable 
probability, M "significant impact," and "substantial number of 
classrooms or learning situations" mean to a person charged with 
the implementation of a program or documentation of its outcome. 

The author offers the following interpretations concerning 
this paragraph. The author presents these observations after re- 
viewing congressional testimony and after providing verbal and 
written testimony to the COVERD hearings. 

1. The impact statement seems to indicate that activities 
funded as a research or, curriculum development program 
improvement activity by a state or federal agency 
should result in a product or service that can be 
^ applied or used to iipprove the teaching and learning 

w situation in vocational education preparation programs ^ 

at the secondary and postsecondary levels. Products 
N and services that dan be used to upgrade such personnel 
as administrators , counselors f and teachers , and that 
provide for better curriculum guides and materials f<^r , 
classroom managements are included in this inference* 
The statement includes the development of student 
materials where applicable. It includes the conduct 
-of the research necessary to determine the need for 
such activities and the effectiveness or impact of any 
product or service provided as an outcome. 
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2. If the above statement is accepted as .a valid analysis, 
the research and development manager must do a better 

' job of field testing and/or validating any procedure/ 
product, and/or service provided and developed prior 
to, during, and^after implementation to insure con- 
tinuous improvement of the total delivery system. 

J. • Give^i 1 and 2 above, the research and development manager 
must have. a Comprehensive diffusion system in place 
wh^cb-^ntegrates all fo*ms of dissemination of materials, 
demonstration of innovative practices, inservice for 
personnel already in the system, and preservice for 
those preparing to enter the system. This diffusion 
system must include the techniques and processes neces- 
sary to insure that the intended impact is achieved 
and documented Both initially and long range. This 
concept Vj^s e ither nonexistent or weak in the vocational 
educata^|Mj|^^earch and development system of most 
states .^P^Rre is very little evidence to support the 
contention that a system is presently in the field 
that can deliver the type of impact data necessary to 
satisfy Congress. 4 



Rules and Regulations for Implementing Sections 131, 132, and 133 

- Prior to studying paragraphs 104.702, 104.703, and 104.704- 
in their entirety, there are several\key points that need to be 
established and emphasized. The word "and" between "Program 
Improvement and Supportive Services" "in the title of Subpart 
3 is a Very important conjunction. It joins two terms that have 
different meanings and that mandate different methods for state 
level expenditures of funds. Program improvement is defined 
to include Sectio^l31 - Research, Section 132 - Exemplary and 
Innovative Programs, and Section 133 - Curriculum Development 
activities. These three areas are to be coordinated through 
the state research coordinating unit and operated according to 
a comprehensive plan for program improvement based on priorities 
identified by the state. c Activities supported by the RCU can be 
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accomplished either internally by staff and/or 'conducted ' exter- 
nally through contracts. 

Supportive services, on the other hand,, include Section 134 
Vocational Guidance and Counseling, Section 135 - Vocational Edu- 
cation Personnel Training/and Section 136 - Grants to Assist ' 
in Overcoming Sex Bias. These*' three supportive services sections 
are somewhat related to each other but they are not interfaced 
nor are they to be coordinated by the RCU unless a state so 
chooses. With the exception of guidance and counseling, a good 
rationale /'can be established for including personnel development < 
and sex bias grants under the management context of the RCU. 
This arrangement is especially valid if the state believes in a - 
comprehensive program improvement function and" if it operates 
these areas through a competitive funding process. If guidance 
and counseling takes on personnel development as its primary fo- 
cus (as opposed to direct services for students), it can also 

.be tied < into a comprehensive program improvement continuum. 

When reading the following provisions, remember that they apply 

only to program improvement activities as defined in the rules 

■» 

and regulations to include research, exemplary and- innovative 
programs, and curriculum development. Also keep in mind that 
the phrase "coordinate by the RCU" does not necessarily mean, 
nor does it dictate, that all program improvement functions be 
physically located or administered within the RCU as a single 
administrative unit. Rather j.t implies that the comprehensive 
plan for program improvement should tie these functions together 

■ 

' is 26 ■ 
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based on a conceptual framework that allows each function to 

build upon and support the other;* " 

l 

Program Improvement - ' < 

f ' 

104.702 Purpose ■>" 

The purpose of program improvement is to improve vocational 
education by the support of research programs, exemplary and 
innovative programs, and curriculum development programs. 

104.703 Research CQordinating Unit 

(a) In order to expend funds for program^ improvement , 
the State shall establish a research coordinating 
unit to coordinate the research, exemplary and 
innqvative programs, and curriculum development 
activities in the State. , - 

. (b) The State shall set forth the organizational struc- 
ture of this research coordinating unit in the 
five-year State plan. 

(c) The State shall develop a comprehensive plan of . , 
program improvement which includes: . 

(1) The intended uses of funds available under * 
section 130 of the Act to support" activities * 
of program improvement; " . 

(2) A description of the State's priorities for 
program improvement; and * \ • 

(3) The procedures to be used by the research coor- 
dinating unit to insure that the findings and 

v results of the program improvement activities 

in the State are disseminated throughout the ^ 
State in a coordinated fashion. 
"(d) The State shall include the comprehensive plan of * 
program improvement .in the five-year State plan 
and annual program plan. ' 

(e) The research coordinating unit shall submit to the 
Commissioner and to the National Center for Research 
in Vocational Education the following: 

(!) Two copies of an abstract of each approved pro- 
ject for program improvement, within 30 calen- > 
dar days after approval of the project, contain- - 
ing the source and amount of funds obligated 
for the project; and 

(2) Two copies of the final report resulting from 
the State project, within three months after 
the ending date of the project. 

(f) The research coordinating unit may use funds available 
, . under section 130 oil the Act for the purposes set 

forth in 104.705, 104. 706, and 104.708. This unit 

may contract for the performance' of activities de- N 

scribed in 104.705, 104.706, and 104.708, or this 



unit may perform the -activities set forth in • 
104.705, using its own staff., -The cost of the 
professional and support" staff of the research 
coordinating unit is supportable with Federal 
funds available under section 130 of the Act. 

(Implements Sees. 130, 131, 132, 133, 171? 20 
U.S.C 2350 "through 2353, 2401; H.R. Rept. 94- 
1085, p. 44; H.R. Rept. 94-1701, pp. 225-226.) 

104.704 Contract Requirements 

No contract shall £e made pursuant to 104.705 and 104.708 
unless the applicant can demonstrate a reasonable proba- 
bility that the contract will result in improved teaching 
techniques or curriculum materials that will be used in 
>-'a substantial number of classrooms or other learning situ- 
ations within five years after the termination date of 
such contracts. > 

What has been discussed and stressed thus far has been pre r 
sented from an objective base. The statements can be supported 
by interpreting present legislation, by studying directives con- 
tained in the rules and regulations, And by reviewing current 
literature. Although it is desirable to have a sound information 
base when conducting research, the information base alone does 
not provide an adequate understanding of organization and manage- 
ment of the <f unction at the state level or about the manner by 
which a st^te RCU chooses to organize, operate, and manage its 
comprehensive program improvement function. , Perhaps the best 
way to describe a successful system is to provide- a snapshot .of 
a real life example caught at a given point in time. This is 
the intent of the next chapter. ^ 



II. ILLINOIS: A PROGRAM IMPROVEMENT 
RESPONSE FROM O^E STATE 

" .. \ . . ,/'.♦• 

A. Illinois State Board of Education 
The Illinois State .Bo^rd of Education -is' responsible fo"b all 
policy development and state level adn^irv^s tration related to 
preschool education, K-12 education, and career and vocational 
education. The Illinois State &oye&^>i Education is organized as 
shown in figure 1 on page 22 to accomplish its legislative and 

constitutional mandates. ' , 

. v > 

The State Board of Education is solely and legally re- 
sponsible for policy determination and st^te level administration 
of vocational education in Illinois. The Department of Adult, 
Vocational and Technical Education ( DAVTE > is responsible for , 
carrying out its functions as determined by the State Board, the 
Illinois General Assembly , 'and as provided in P.L. 94-482. The 

♦ 

State Advisory Council for Adult, Vocational, and Technical Educa 
tion serves in an advisory and evaluative capacity to the State 
Board of Education and to the Department of Adult, Vocational, 
and Technical Education in all manners that pertain to career 
education, adult education, and vocational and technical 
education. 

The Illinois Hoard of Higherv^Educa tion is responsible % for the 
coordination of two year postsecondary, community and junior col- 
leges, four year colleges, and university education. By state ' 
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statute and constitutional provision, tihree members from the/ 

State Board of Education* /and three members from the Board ot 

Higher Education form, a committee that coordinates vocational 

■ / * «•• 

education, function-, amoi/g the four levels (elementary, secondary, 

• ■ / 

postsecondary, and uniyersi ty ). represented by the two boards. 

The Illinois Community College Board, which is subordinate to 
the Board of Higher Education, is responsible for community col- 
lege programs (grade' ; 1 3-14,) . It has operational authority for 
all programs, including' vocational and technical education, that 
are operated within the public junior college system in Illinois. 
The Department of Adult, Vocational, and Technical Education 
provides direct funding for community college vocational and 
technical programs through the one and five year plan process. 
Although this dual board system does necessitate coordination, 
the State Board, of Education is the sole state agency responsible 
for approval and support of all vocational programs supported 
from P.I,. 94-482. 

B - Department of Adult, Vocational, and Technical Education 
The Department of Adult, Vocational, and Technical Education 
(OAVTH) is one .of ^ten departments within the Illinois State Board 
of Ideation («>ec figure 1, page 22). N 'rS< ^depar tment administers 
* floral and state funds designated to provide all citizens with 
educational opportunities in (1) vocational and technical educa- 
tion, (2) career education, £3) adult education, and (4) training 
under the Comprehensive Employment and Training Act (CETA). - 

23 



The department is divided into eight sections (see figure 2, 
, Page 25) which are grouped into four management teams called 
Program Support, Program Improvement, Basic Education and Twin- 
ing, and Administrative Support. The department is somewhat 
unique in that its eight operational section., are organized - 
around a functional base that can be tied directly to legislative 
functions and purposes, *" ^ 

. In contrast, many state departments are still organized 
around a traditional program base. The Illinois Department of 
Adult, Vocational, and Technical Educatiof^ceives itself as 
providing leadership and service functions aYopposed to a 
primarily regulatory function. Obviously, it does perform some 
regulatory functions, but such activities are conducted under an 
"assistance to local agency- philosophy as opposed to a -big 
brother" syndrome. 

In th? following pages, the eight sections are described in 
detail to give the reader a perspective of the organizational con- 
text of the Illinois RCU within the Department of Adult, Voca- 
tional, and Technical Education. Following the description of 
each is a summary of the methods used by the Research and De- 
velopment Section ^coordinate with the seven other sections and 
Xth the other departments. Once the description of each section 
and the interrelationships have been delineated, a detailed 
description of the total Program Improvement and Supportive 
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Service/Research and Development Section will be provided. The 
program improvement function within the Research and Development 
Section is an integral part of the vocational education system in 
Illinois. "It is not a separate function. 

(The following* section descriptions have been taken from a 
public relations brochure developed by the Department of Adult, 
Vocational, and Technical Education, Illinois State Board of 
Education, Springfield, Illinois.) 

Research and Development Section/Program Improvement Team 

The Research and Development Section's major mission is to 
improve the quality and expand the scope of public vocational and 
technical education in Illinois through the development and 
improvement of vocational education concepts, materials, and 
personnel. This is accomplished through systematic planning, 
management,, and dissemination of program improvement activities 
via contracts for research;' exemplary and innovative programs; " 
curriculum and personnel development act ivities^and grants fcjr 

7 

elimination of sex bias. This section ' 

Serves as the research coordinating unit for the planning 
and management of program improvement activities as de- 
fined in P.L. 94-482. 

Provides research, development, and diffusion of new and 
innovative approaches to the delivery of vocational 
education. 

- Provides for the research, development, and diffusion of 
competency-based curricular products. 
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Provides a personnel development capability to support 
preservice and inservice education, regular and short- 
. term institutes., and industry/education exchange 
programs. These support services are also provided to 
improve the quality of vocational education for persons 
who are disadvantaged, handicapped, or have limited 
English-speaking ability, and tto overcome sex bias and 
sex role stereotyping. 

Provides {or the local, state, regional, and national 
dissemination and 'diffusion of all applicable concepts'' 
and products through the section and the East Central 
Curriculum Management Center. 

- Provides for the management and coordination of federal 
contracts and grants awarded to the section. 

Provide.'; consultative services and technical assistance 
to local educational agencies i^ the preparation and 
submission of contract and grant proposals to the State 
Board and the U. S. Office of Education*. 

NotT'many days pass without someone asking, "Why isn't the Re- 
search and Development Section a part of the Department Plan- 
ning, Research, and Evaluation?" This question has been raised 
by at least two management consultant firms charged^ with re- 
viewing the board's structure. The answer is simple. The 
purpose of the Department of Planning , 'Research, and Evaluation 
is tW of institutional research, evaluation, and planning. for 
thf statu -Hoard ol Kdiyrat ion'. Specifically, it provides sup- 
portive statistical information, program evaluation,- planning and 
policy analysis, and research and recommendations to the Illinois 
State Hoard of Education, to the State Superintendent of Educa- 
tion, and to local educational agencies. 
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v The , Research and Development Section of the Department of 
Adult, Vocational, and Technical Education is an applied 
'function. It directs most of its resources toward the 
improvement of programs, materials, and personnel at the local 

level. It limits its activities to vocational and technical 

< 

education and is an integral part of the vocational education 

system in Illinois. It does not participate in statistical, 

evaluative, and planning activities unless the activities arc in 

direct support of a department function or a particular research 

and development project in progress. 

The Research and Development Section coordinates its 

* 

activities with two of the four sections in the Department of 
Planning, Research, and Evaluation. The two sections sponsor 
joint research projects where appropriate. The Research and De- 
velopment Section works with the Policy Planning Analysis Section 
when policy or planning activities are being prepared for 
presentation to the State Board. In certain cases the Program 
Evaluation and Assessment Section gets involved in third party 
evaluations of internally operated projects. All three sections 
participate in the Federal Programs Coordinating Council in its 
review of proposals submitted to agencies outside of Illinois. 

The Research and Development Section works with ^he De- 
partment of Specialized Educational Services when projects 
involve the handicapped. Work is done with the Department of 
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Professional Relations when there are common concerns relative to 
teacher certification or the approval of new vocational and 
teacher education programs at the preservice level. Certain ele- 
ments of the Department of Administrative Operations are very 
important to the section. The Internal Office Support Printing 
Section and Staff Support Services Section provide internal 
printing and word processing service. A closer linkage is being 
developed with the Program Service Teams in the LEA Services De- 
partment. The Program Service Teams have direct ties with local 
schools which are very important to the dissemination function of 
the Research and Development Section. ^ _ 

When an external proposal is prepared by any element of the 
board it must be reviewed twice by the Federal Programs Coordinat 
ing Committee. First, clearance to write the proposal must be 
obtained and secondly, final approval to submit the proposal must 
be granted before the superintendent will sign the transmittal 
forms. AIL survey forms administered by *any element of the board 
must be cleared through the Data Coordination Board. 

# 

*l'he Research and Development Section works closely with the 
state Advisory Council for Vocational Education (SACVE) in the 
research and evaluation of departmental functions and in the de- 
velopment, of priorities for both the Department of Adult, 
Vocational, and Technical Education and the State Advisory 
Council to the program area of vocational education. 

\ 

i 
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The specific areas of joint work effort include: 

Conducting joint informational meetings of the SACVti and 
the Research and Development Section. 

•> 

Soliciting SACVE input and analysi-s of annual priorities 
for program improvement. 

* - Facilitating SACVE involvement in the review of project 
proposals and reports. 

Fostering continued SACVE involvement in the University 
Occupational Education Coordinators Council. 

- Encouraging joint developmental projects between the 
SACVE and the Research and Development Section. 

In summary, the Research and Development Section is an inte- 

gral program improvement and supportive service % function of the 

vocational education system as operated in Illinois/ It deals 

primarily in applied, developmental, and diffusion activities 

which are supportive to the department and to local schools. It> 

has minimal involvement in institutional research for the State 

BoarS. • 

Planning and Reports Section/Administrative Sup port Team 

The major responsibilities of the Planning and Reports Sec- 
Vt ion include the' review and approval of area vocational center 
plans, preparation of state plans and annual reports, and the 
operation of the occupational information system. The Planning 
and Reports Section provides administrative support to department 
activities by: \ 
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Preparing and coordinating the development of state plans 
for vocational, adult, and career education. 

Developing and implementing an occupational information 
system to generate data for planning, reporting, . . 
evaluating, and managing occupational education programs 
and services at the state and local levels. 

Planning and implementing a system for area vocational 
center development to increase vocational education 
opportunities throughout the state* 5 

Preparing annual accountabil ity- reports to comply with 
federal and state mandates and other reports to assist in 
pLanning vocational education programs and services. 

• *■ * 

Preparing and coordinating the development of state plans 
for vocational, adult, and career education. 

Analyzing and i nterpret ing vocational and related 
legislation, rules and regulations and recommending DAVTE 
administrative policies, practices, and procedures to 
assure compliance. k ""N 

Providing consultative assistance and data for other 
sections and' other bpard departments in the development 
of plans and reports to minimize duplication of effort 
and max imize the utilization of resources . 

The Research and Development Section works closely with the 
Planning and Reports Section in several ways. Program improve- 
ment priorities become^an integral part of the activities used tc 
^ipport goals and objectives in the state plan. The Research and 
Development Section provides a major portion of the impact 
information used by the Planning and Reports Section to prepare 
tho .mnual accountability report. The Research and Development 
♦Section assists t ho Planning and Reports Section by funding 
selVrted projects that contribute to the data collection and re- 
porting mission of the department. Coordination between the two 
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• SeCti0nS ' OCfcur8 ° n those activities that «teM with data collec- 
tion to- insure that duplication's not occur between internal 
ongoing efforts and external contractually supported efforts. 

Operations. Section/ Administrative Support Te*m * 
' ; The major responsibilities of . the Operations Section incite 
records management; compliance monitoring, equipment monitoring .. 
and internal funds control. The operations Section insures the 
accountability of departmental appropriations and expenditure 
■and provides data for reporting and planning of vocational ' 
education by accomplishing the following: 

^ - Assists in budget preparation and distribution funds. 

" wUh^tate 0 ^ ?^ Cat i° n ?* encies to assure compliance 
witn state and federal rules and regulations. 

- Compiles data for federal and state reports. * ' 

~ llTit GS ? SS i St * nce in reco ^s "management for. the 

Department of Adult r Vocational, and Technical Education. 

wlth°sT^ accordance 
wirn state and federal legislative mandates. 

The Research and Development Section interfaces with the Op- 
erations Section in all aspects related ; to the reimbursement of 
contracts and the auditing of project accounts. The Research and 
Development Section provides the Operations ' Section with its an- 
nual t budget which is then consolidated with budgets from other 
sections to .form the departmental budget. The Operations Section 
handles all financial transact ions relative to internal staffing 
and personnel transactions. 
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Adult Education Section/Basic Education and Training Team 

/ 

Major programs of the Adult Education Section include federal 
adult education, high school credit and Americanization, General 
Education Development (GED) testing, and education and training 

4 

tor welfare recipients. 'The Adult Education Section works in 

, concert with local educational agencies to offer educatidnal 

prog rami? , for adults and has assigned professional staff members - 

to various regions, throughout the state who are responsible for:* 

Providing assistance to public schools and community col- 
leges in. planning for adult education programs. 

Providing emphasis and direction for -the. development of 
*' staff to appropriately serve the needs of the adult 

populat ion 

Providing for the design of. special demonstration 
.projects relating to. the adult education programs and to 
monitor, the special projects. 
.■ • . . , ■ / 

Providing for "the evaluation of proposals to conduct 
adult education programs' and to monitor the programs 
after approval . 

Providing services and direction to the regional, 
superintendent of schools for coordination and 
administration of the GED testing program. 

> 

The Research and Development Section coordinates with the 
f Adult Education Section to insure that there is no duplication 
between activities funded from the two federal acts for suppbrt 
and operation of adult education and vocational education. Since 
the Adult Education Section deals primarily with programs equiva- 
lent to less than high school or with' GED, coordination efforts 
ar«» centered around the vocational education elements that are 
none r edit. 



33 

42 



\ 



Comprehensive Tra inin g Section/Basic Education and Training Team 
The Comprehensive Training Section administers funds author- 
ized by the Comprehensive Employment and Training Act ( CETA ) to 
provide financial assistance, . vocational training, programs, and 
services to CETA clients. Acting on behalf oL the State Board of 
, Education, this section enters into nonfinancial agreements with 
prime sponsors to: 

.'. ' - 

Maintain, extend, and improve existing CETA skill 
training programs and services for each prime sponsor. 

- -Develop new programs and services which are suited to the 
needs of clients in the prime sponsor's area. 

. - Provide technical assistance . in program planning, moni- 
toring, and evaluation as requested by the prime sponsor. 

The Research and Development Section coordinates with the 
Comprehensive Training Section in thosfe areas related to CKTA- 
vocationai education linkages. The staff of the two sections 
have worked together to prepare proposals and to monitor projects 
of common interest. . 

• 

' Consultant Services Sect ion/Program Support Team 

. Through the Consultant Services Section, consultative services 
are provided in agriculture, business, marketing and management, 
health, home economics, industrial oriented occupations, and 
handicapped and disadvantaged student si— The- consultants provide 
leadership to all agencies concerned with planning, developing, 
promoting, and implementing programs at all levels of vocational 
education. Staff in this section: 
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Servo as resource specialists to interact with persons, 
agencies, associations/ and organizations concerned with 
the attainment of optimum goals in vocational and related 
education programs. . 

Extend and improve the quality of vocational education 
programs by providing consultant services to local edu- 
cation agencies in identifying, developing, imple- 
menting, 'and evaluating vocational education programs. 

improve and extend vocational programs and supportive 
services for handicapped and disadvantaged persons 
including persons with limited English-speaking ability. 

< 

Serve as resource specialists for all departments within 
the Illinois State Board of Education. 

The Research and Development Section has the highest degree 

of interface with the Consultant Services Section since a major. 

percentage of the program improvement activities fall into the 

broad categories at curriculum development or personnel de- > 

velopment (both inservice and preservice) -related to ocaBBpat ional 

programs offered in the local schools. The consultants assist 

with the (1) identification of priorities, (*2) preparation of re- 

_^^*fuests tor proposals, (J) review of proposals, (4) monitoring of 
projects, and ( 5 ) 1 carry ing» out the dissemination of program 
improvement concepts and products. Coordination with the oc- 
cupational areas is very critical under the 1976 Amendments since 
the emphasis on impact places the ,major focus on curriculum and 
instructional materials. The consultants are not only internal 
program experts but are the linking agents with local vocational 
classrooms and as such are i nr, trume'ntal in the identification of 

t innovative local school programs. 
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Program Approval and Evaluation Section/Program Support To a m 

The major programs of the Program Approval and Evaluation 

Section include local education agency plan approval , evaluation 

of local programs, cooperative education, and work-study 

programs. This section utilizes a systematized approval and 

evaluation process referred to as thc*Three Phage System for 

Statewide Evaluation of Occupational Education Programs. This 

system provides assistance to. local education agency personnel in 

planning, developing, operating and improving vocational cduca- 

t ion programs . As regional representatives r staff of the section 

are responsible for: 

Providing assistance to local education agencies in 
planning for annual and long-range occupational program 
development and improvement . <- 

. - Evaluating and recommending approval of %the local 
education agency's One and Five Year Plan for 
Occupational Education. . „ 

r 

Providing for the improvement and accountability of the 
local agency's total vocational education programs 
through a state-coordinated system of on-site 
evaluations. 

The Research, and Development Section coord irtates with the 
Program # Approval and Evaluation Section in the key areas of 
priority determination and liaison with local level administra- 
tors. The Program Approval and Evaluation Section produces an 
annual report from its on-site evaluation visi ts to local school 
programs. This report provides one data source^r the determi- 
nation of priori ties- v f or program improvement. The Program 
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Approval and Evaluation Section also uses local evaluation team 
leaders as a source of information for specific recommendations 
on program improvement. The local one and five year program plan 
files are often used as a data base for selected types of re- 
search supported by the Research and Development Section. Re- 
gional vocational administrators who work out of the Program Ap- 
proval and Evaluation Section also assist with program improve- 
ment activities by helping to identify 'and provide lfaison^ith 
% lociil schools that are willing to participate as demonstration or 
test sites for innovative program or curriculum development 
activities . 

« 

Special Programs Section/Program Support Team 

The Special Programs Section administers specific programs 
that cross sectional lines, such as sex equity, career education, 
communications, emerging programs and guidance and occupational 
information. 

The Research and Development Section works closely with the 
sbx equity administrator in the management and direction of the 
Section 136 grant activities related to the elimination of sex 
bias and sex role stereotyping. Coordination is also made with 
career education personnel and emerging occupations personnel. 
These two sections work closely on requests for proposal prep- 
aration and proposal evaluations. They also monitor several 
activities of common interest and responsibility. 
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III. RESEARCH AND DEVELOPMENT SECTION/ 
ILLINOIS KCU - A MODEL 

Introduction • 

Pursuant to the rules and regulations governing the imple- 
mentation of Subpart 3, Title II, Vocational Education P.L. 
94-482 Education Amendments of 1976, the Illinois State Board of 
Education/Department of Adult, Vocational, and- Technical Educa- 
tion has designated the Research and Development Section,' in its 
y State Plan for the Administration of Vocational Education in , 
Illinois, as the organizational unit which fulfills the require- 
ments of ^the legislative function as assigned to the rese^ch 
coordinating unit (RCU). The Research and Development Section is 
assigned the responsibility for the management and coordination 
of selected aspects of program improvement and supportive 

services as d'efined in the Act.^*These include the following: 

* / 

1. Research (Section 131) 

2. Exemplary -and innovative programs (Section 132) 

3. Curriculum development (Section 133) 

4. Vocational education personnel training' ( Section 135) 

5. Grants to assist in overcoming sex bi^s (Section 136) 

\ 6. Subpart 2 federal level activities affecting the state 
and liaison with national level activities 

The Research and Development Section administers these activities 

with the other management teams of the department, institutions 
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rr^her education, postsecondary institutions," local educa- 
tional agencies, and private education management and consult- 
ant firm.. All activities are coordinated with the educational 
Planning, policy, research, evaluation, federal programs ad- 
ministration, and data. base management requirements of the 
,UHnois State Boa,rd of Education. 1 
»ne major point of contention raised by state .directors of 
vocational education, state KCU directors, and other persons 
involved in program improvement activities is the degree of p re - 
scriptivcness which is included in present' legislation'. If a , 
literal interpretation is applied to implementation rules and 
regulations for current voca^ona! education legislation, it can 
be successfully argued that the language is overly prescriptive 
in xts references ^contracting and to the coordination of 
search, exemplary and innovative programs, and curriculum de- 
velopment through the research coordinating unit. Many state 
lector., and KC U directors as well 'as other interested parties 
. loo. at these provisions 1, mandates and in so doing, often J 
overinterpret what is intended. Many argue that the "rules and 
regulations absolutely require that research, exemplary and in- 
novative programs, and curriculum development be put together in 
a single unit under a single administrator. 

. This is not what the law or the rules and regulations state. 
It was not the primary intent of Congress in passing the law. 
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The law uses the term "coordinate, • and the intent of the lan- 
guage is coordination of activities for continuity of focus and 
direction of purpose. The primary vehicle for coordination is 
designated as the Comprehensive Plan for Program Improvement 
which is to be prepared by the RCU. 

To illustrate this point, the Illinois Research and Devel- 
opment Section will be presented against a backdrop of each of 
the most commonly identified and most often cited legislative 
mandates. Potential alternatives that are permissible under the 
law will be provided. The underlying message is there must be a 
common philosophical or conceptual base before operational sys- 
tems can be developed and implemented. in Illinois, the proces- 
ses for management of program improvement are placed on a 
research-through-development-through-dif fusion continuum rather 
than/in separate unrelated categories of research, curriculum de- 
velopment, exemplary programs, personnel development, etc. 

The rules and regulations specify that all activities con- 
ducted under Section 131 - Research, Section 132 - Exemplary, pnd 



Innovative Programs, and Section 133 - Curriculum Development be^ 
coordinated by the research coordinating unit through a com- 
prehensive plan for program improvement. Given an analysis of 
the COVERD report, a review of Congressional records containing 
testimony presented in oversight hearings, and an interpretation 
of the rules and regulations for implementation^^ Subpart 3, ft 
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can be assumed that there is to be a direct and interactive re- 
lationship bejrween these elements. It can be inferred that a 
continuum should logically emerge that suggests .that what is done 
under the umbrella of research should lead to or serve^as a base 
for what is developed, whether it be a material or service out- 
come. What is developed should serve as the element for what is 
demonstrated, disseminated, and/or implemented in the field. 
Given the implications in the legislative language about product 

* 

utilization, it can be seid that an applied program improvement 

system should have direct linkages established from the time 

priorities are identified until the product or service has caused 

a change in the ioca 1 sett ing . " 

In arriving at the continuum of research leading to de-* 

velopment leading to diffusion, Illinois has come to recognize 

that personal communication is one of the m<5st powerful diffusion 

vehicles, whether it is operated through an inservice or preserv- 

ice model. Based on this belief, Illinois has chosen to make 

f 

personnel development a part of its total operational concept of 

\ 1 

a comprehensive model tor program-improvement. 

In addd it ion, fLlinois has further defined program improve- 
ment as being all activities that are involved in the identifica- 
tion, development, and delivery of a concept or service %p the 
local system and continuing through the mythical point of 
institutionalization in the local setting. { Once concept 



At 

So 



implementation has occurred, the program or element is assumed to 
be operationally established in a local system or other. ap- 
propriate entity through a normal funding, support, and/or oper- 
ational mechanism. This concept can be applied at the uni- 
versity level in the development of program models for personnel 
development.' The Illinois State Board of Education does not sup- 
port the maintenance aspect of personnel development in teacher 
education. it supports those elements which build the- uni- 
versity's capacity to develop personnel and includes teacher 
education program development and leadership development 
activities such as internships, fellowships, and exchanges. 

This concept can be frustrating to operate but it does insure 
constant regeneration of the system and program continuation be- 
yond the termination or removal of the program's source of funds. 

v 

Too much of this nation's support for- program improvement func- 
tions has been or is being used for program maintenance and* oper- 
ational support a s opposed to upgrading the system or buildi ng 
capacity within th e systejn . This issue provides one of the major 
reasons why impact has not been shown. Consequently, Congress 
has continued to frown upon requests for increased funding of 
program improvement activities. 

The program improvement concept is a powerful concept. There 
are several national leaders who bel^ve and profess that Con- 
gress intends for most of the future funding of vocational 
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education to be used for program improvement purposes. These 
leaders believe that program- improvement is the vehicle that 
shouLd be used. to achieve substantial increases in future leg- 
islative support for vocational education. The program improve- 
ment continuum can be applied to a state that has one project per 
year or to a state that has one hundred. It applies as well to 
an in-house operation as it does to . a state in which everything 
is contracted externally. It is not dependent on dollars. 

.A. The Illinois Concept JaT^Model for Operation 
of Program Improvement Activities 

Priority Development Phase A 
The. I Uinois^odel begins with the identification and re- 
finement of program improvement priorities x ,f or the annual state 
plan. This review is accomplished by using several traditional 
as well. as nontradi tional methods' of seeking and gathering input 
from External and internal agency sources. The key to past suc- 
cesses in priority setting efforts and project outcomes based on 
these priorities has been a reliance upon multiple sources of 
information and the recognition .that a strict adherence to the 
research process; may filter out innovative ideas that are offered 
by only one source. Persons responsible for priority identi- 
fication should realize that the same ideas tend to resurface 
year after year since the least frequently suggested items tend 
to be eliminated first. 
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The Illinois RCU has been successful in priority identi- 
fication and project operations because it has been allowed to 
exist in an administrative setting which encourages taking 
calculated risks. Not much can be accomplished in' program im- 
provement if only safe, validated ideas are considered for sup- 
port. States must be prepared to take risks and realize that 
they will occasionally^ fail. Frequently, more can be learned 
from failure than from success. 

Once priorities have been established, requests for proposals 

(RFPs) are prepared and issued. Once the proposals have been 

evaluated, the activities are conducted along the continuum 

m 

presented in figure 3, page 45. Obviously, every single activity 
will not match this continuum from beginning to end. However, if 
a state uses a comprehensive model for program improvement, any 
activity can be plotted somewhere along the continuum at any 
given point in time. Furthermore, the continuum has certain out- 
put points that provide important feedback to the system which 'in 
turn produces the impetus for additional priority development. 

Research and Planning Phase 

♦ 

This phase is used to documentor verify the need for con- 
ducting the activity. Some documentation should occur in the 
priority setting stage, but there is a need for additional 
documentation before extensive research and developmental efforts 
are expended. This phase includes, but is not limited to, a 
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FIGURE 3 

Program Improvement Continuum for a Vocational 
Education Research and Development Operation 
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review of relevant literature, an assessment of the Btato of tl)0 
art for the topic under development, and other detailed planning 
and decision making necessary for conducting the subsequent 
Phases of the activity. A "Go/No Co- decision point should be • 
• ■ ' incorporated into this phase to provide for project termination. 

A project may. involve' only an information gathering/analysis 
activity,. In situations such as this, the development and test- 
ing phase can be bypassed and the project moved into the die- 
fusion and implementation phase. " * . 

•» 

Development and Testing Phase 

The third phase of the continuum, product and service test- 
" ing, deals with the development and testing of concepts, models, 
• materials, techniques, programs, and other-demonstration and dif- 
fusion strategies necessary for product implementation. The if-"' 
linois plan includes curriculum and, instructional material de- 
velopment as well as inservice and preservice program models in 
. ^ the development and- testing phase. With the present legislative 
emphasis on applied activities that result in significant 
• * ^ , utilization^ the local level, a state should expend a con- 
siderable amount of its effort in' the development and testing 
Phase. This phase 'should be the heart of the program if a state 
is serious about producing significant impact at the local level. 
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Diffusion and Implementation Phase *- 

In tile- fourth phase of this continuum, a^&cti'vities center 
around the actual diffusion and personnel development activities 
necessary to insure implementation of the practices and/or mate- 
rials that were produced during the developmental and testing 
Phase. Diffusion is the total process (e.g., demonstration, in- 
service, workshops) leading to the use of an innovation by a 
specifie d client group : which is linked to a communication network 
and social system . Consequently, a total diffusion process must 
be considered as the climax to an effective program improvement 
continuum. Illinois uses every conceivable type of diffusion 
activity as vehicles for implementation at the local level. It / 
also links closely with the East Central Curriculum Management 
Center and provides a publication clearinghouse fbr purchase of, 
mateqfals once the state has f ulf illedHts obligation for 
dissemination. It is believed, that most new^Ly developed 
materials and Services that are developed for use in the local 
school should be disseminated through inservice, preservice, 
arid/or demons tra t iorr act ivi t ies . The Illinois RCU staf f believes 

* * 

that" the state has a responsibility to provide products at no 
cost to program participants. After adequate dissemination has 
boon achieved, the state has the responsibility to provide a 
vehicle tor purchase of materials. The point of adequate 
dissemination to the field must be determined on a projects 
by-project basis. 



Assessment and Feedback 

An assessment and feedback element occurs in each phase of 
the continuum. This element is accomplished throuqh an extensive 
formative and summafive evaluation plan which begins in the re- 
search phase "and continues through the development/testing and 
diffusion/implementation phases. The purpose of this element is 
to document that each product has been utilized in a substantial 
number of classrooms or other learning situations within five 
years of the termination date of the project. The evaluation 
element also provides feedback to generate new or revised inform- 
ation for use in the priority development phase of the continuum. 

This continuum can b^gst be illustrated by providing an ex- 
ample of a project that has be'en developed along the lines of 
chis model. Sex equity is a major emphasis and focus of the 

■ 0 

Education Amendments of 1976 (P.L. 94-482). It surfaced as a 
priority in surveys conducted by the Illinois RCU as early as 
1972. Development of curriculum materials in sex equity in 
vocational education was proposed to the former State Board of 
Vocational Education and' Rehabilitation in- late 1972. 

Following State Board approval of the priority, a request for 
proposal was issued. Following the receipt of several applica- 
tions, Steiger, Fink and Smith, Inc. of McClean, Virginia (latter 
Steiger, Fink and Koscoff, inc. of Santa Monica, California) was 
chosen to conduct the activity. During year one, research was 
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conducted which resulted in a report entitled Vocational Prepara - 
tion for Women . This report wan the basis for the design of the 
curriculum. Several of the findings and major recommendations of 
the report were used by Dr.. Jo Ann Steiger in testimony at Con- 
gressional oversight hearings in preparation for the 1976 
Amendments. This one report had immeasurable direct and " 
significant impact upon the sex equity language which was , 
incorporated into p.l. 94-482. 

The second phase was initiated for the purpose of developing 
and field testing the curriculum which came to be known as Ex- 
panding Career Horizons . The final product was a kit which con- 
tained five units that could be integrated into any classroom 
situation from grades seven through fourteen. * 

As phase three began, a Part C proposal to the U. S. Office 
of Education resulted in a $72,552 grant to Illinois for final 
revision of the materials and selected dissemination activities 
in the field. Part of the grant was used for the production of a 
film entitled When I Crow Up / which was used as an introductory 
activity for the inservice workshops. (The film won-a brOnze 
medal Lor excellence at the 1977^New York Film and T.V. 
I'o.st i vu U ) As a result of this joint federal and. state effort, 
more than 1,100 kits were disseminatd through inservice workshops 
to every local school district in Illinois. 
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In 1978, the National Center for Research in Vocational 

Education at the Ohio State University was charged with select- 

ing six products for nationwide dissemination. The first product 

selected was Expanding Career" Horizons . At least thirty-five 

other^states have received the product at a national diffusion . 
i 

conference demonstration and at least twelve states have re- 
quested inservice workshops to be conducted in their state. The 
kit is currently being updated to reflect current statistical 
data and trends. 

Tne Expanding Career Horizons sex equity project is but one 
example. No fewer than one hundred other projects could be cited 
as having similar results. This operational' concept 'can be just 
^ effectively demonstrated whether it is applied to personnel 
development or curriculum development. The secret to success is 
simple but the process is long. The process must start with an 
identified need, and proceed toward well-planned, long-range 
goals in a systematic manner. Documentation* of the procedure and 
its results is essential if impact is to be verified and re- 
ported. The real advantage of this model is that it can be ap- 
plied to any number of activities, from one to infinity. 
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Basis for Funding 

From 1969-1976, the Illinois Research and Development Section 
and the former Professional and Curriculum Development Section of 
the Department of Adult, Vocational, and Technical Education oper- 
ational i-zed and refined a conceptual approach for the management 
of the research* and development function at the state level. * 
This approach is now compatible with and comparable to what 
should result in every state given full implementation of the 
COVEKD recommendation's and full implementation of the state level 
provisions for management of program improvement and supportive 
services -as specified in Subpart 3 of P.L. 94-482. However, 
further explanation in the areas of funding is needed. 

The Vocational Education Title of the Education Amendments of, 
1976 specifies that 80 percent of the funds awarded to the state 
for vocational education be used as basic grants to vocational 
and technical education programs as outlined in Subpart 2. The 

r 

remaining 20 percent is to be used for program improvement and 
supportive .services as specified in Subpart 3. The Act fur- 
ther directs that a minimum of 20 percent of the program improve- 
ment and supportive services funds be used for Section 134. Voca- 
tionul Guidance and Counseling, leaving the balance to be used at 
the discretion of the state in the five areas of research, exem- 
plary and innovative programs, .curriculum development, personnel 

development, and grants for the elimination of sex bias, 
f / 
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For example, Illinois received a FY 1979 federal allocation 
of .approximately $26 million for vocational education as a result 
of P. L. 94-482 provisions. This represents approximately 5 per- 
cent of the funds distributed by the Bureau of Occupational and 

^ ult Education/!!. S. Office of Education to the states under the 

current legislative formula grant process. These funds arc 
allocated as follows: 

Illinois Share of P.L. 94-482 Funds for 
Vocational Education - FY 1979 

Sub P art - Purpose ' ., Amount 

Subpart 2 Basic Grants" ■ $18,600,000 
buopart 3 Program Improvement and. 

Supportive Services 4,700,000 

Subpart 4 Special Disadvantaged 900,000 

Subpart 5 Consumer and Homemaking 1,700^000 

> $25,900,'o00 

Illinois also received $18,000,000 in FY 1978 and $26,700,000 

. in FY 1979 in state general revenue funds. it is all used in 

basic grants for local program, operation . When the 20 percent, 

minimum set-aside for guidance and counseling was applied to the 

Subpart 3 allocation, Illinois spent approximately $950,000 for 

Section 134 (Guidance and Counseling) functions (21 percent of 

the $4,700,000 for program improvement). This left $3.75 million 

for Sections 131, 132, 133, 135, and 136 activities. Given the 

80-20 administrative split requirement under current rules and 

regulations, another $300,000 was subtracted which left $3.45 

^ million for use in the five areas of research, exemplary 

programs, curriculum, personnel development, and grants for 

elimination of sex bias activities. 
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At this point it migh't w ? asked,- "How much goes to each of 
these categ\ories?y* In Illinois, funds are assigned by priorities 
rather than by category. Given this context, the priority may be 
a research issue, a curriculum development need, or a dissemina- 
tion activity. Illinois strongly believes that, this was the in- 
tent of the legislation, and coordination and planning functions* 
are the keys to success. Given an identified need, it is feas- 
ible and probable that the full developmental and implementation 

I 

cycle may see a single priority carried through anaphases of the 
program improvement continuum. As a result, an activity may pro- 
ceed from research in phase 2, through curriculum development in. 
phase 3, to demonstration/dissemination and/or personnel devel-^ 
opraent in phase 4. A priority may be a single project or a total 

♦ 

programmatic thrust depending on a state's approach. 

B. Administrative Structure for the Research 
and Development Section/Illinois RCU 

The rules, and regulations for^.L. 94-482 require that each 
state present its administrative structure for the research co- 
ordinating unit as a part of its comprehensive p^lan for program 
improvement . The RCU is the only element of a state vocational 
education agency that is specifically mentioned in the legisla- 
tion and required to be depicted in the annual state plan. The 
administrative chart for the Research and Develppment Section 
(Illinois UCU) is presented t in figure 4, page 54. It should 
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FIGURE 4. 

Administrative Organization 

of the Illinois Research and Development Section 
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not be assumed that a staff person is assigned to each component 
of the chart because this arrangement wouiti negate the opera- 

i 

tioftal philosophy of the umbrella concept of the program im- 
provoment continuum as described earlier. As other sections of 

the paper hav<| stressed, this chart is a representation of the 

• i j ... 

various types of activities or processes necessary to operate a 
comprehensive program improvement function, rather than a 
categorical representation of traditional line item program 
designations. • 

The delineation of staff" functions is probably the most 
important, yet the most difficult, element, to comprehend when 
operating under this concept. The research and development staff 
person in Illinois should be described as a process facilitator/ 
moni tor/manager rather than^practicing researcher or curriculum 
^developer . * A staff person must have the typical research and 
^evelopment tools, but does not operate as a day-to-day prac-" 
t\itioner. A st'aff person's major role is to facilitate the 



process and to coordinate all internal and external resources 
directed toward the operation of this* function. Research and 
development skills are used ftor priority setting activities, 



coord ination,* planning, anet^rojec t monitoring. 



t 



/ 

/ 
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Personnel and Personnel Management • „ 
The Research and Development Section has two functions. One 
function involves ^uqram improvement and supportive services 
management and the oSer deals with operation of the East Central 
Curriculum Management Center (ECCMC). The staff of the Research 
and Development Section -responsible for project management 
includes one manager, seven professional staff, anci two oper- 
ational personnel. The professional personnel are classified as 
contract administrators. Leadership and direction to all staff 
is provided by the section manager and the two contract 
-.administrator I II personnel . 

The manager is responsible to the state director (assistant fc 
superintendent) of the Department of Adult, Vocational, and Tech- 
nical Education (DAVTE) for the recommendation of policy', 

coordination of program improvement activities, and overall . * 

■ * 

administration and operation of the section, including the KCCMC* 
The manager serves as a liaison with the U. S. 'Office of Educa- 
tion, with other states, and with the National Center for Re- 
search in Vocational Education in all areas that are related to 
the program improvement function. The manager is also re- 
sponsible for liaison with other elements of thk State Board of 

Education and clients in the. field. 

■ 
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The contract administrator Ills are considered quasi- 
management positions. At the discretion and direction of the 
manager, these persons implement section policy and procedures , 
assist the manager in the coordination of program improvement- 
activities, and carry a major portion of the administrative work 
load. One contract administrator III serves as the lead person 
for all staff charged with the research, curriculum development, 
exemplary programs, and personnel development project management 
functions. The other contract administrator III acts as the lead 
-person in assisting the section manager in completing major ad- 
ministrative activities such as annual budget preparation, prior- 
ity determination, KPP book preparation, publication preparation, 
and materials diffusion. All contract administrators facilitate, 
coordinate, and monitor the section program improvement ac- '< 
titties through the priority . setting, request for proposal, . 
contract setting, and monitoring processes. The section f rinds' 
more than 120 individual projects each year, resulting in an 
average per person work load qf seventeen projects per year. 

Within the Illinois Research and Development Section is an 
oloment that is somewhat unique to an RCU. It is. the East Cen^ 
tral Curriculum Management Center (ECCMC) which is the largest of 
the six curriculum centers sponsored by the U. S. Office of Ed- 
ucation! The primary goal of ECCMC is the collection and dis- 
semination of curriculum resources so that duplication can be 
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reduced and developmental dollars can be more appropriately / 

• \ 

spent. Each of the six centers^isseminates curriculum products 
and information to the member staVes served by eacK'center. The 
ECCMC serves the twelve states in W>E Regions III and V. 

Each state in the USOE regions h\as aperson designated as a 
state liaison representative (SLR) to\thi ECCMC. Ideally, the 
SLR should be a member of the KCU staff. Wf the state is 
organized to include curriculum as a part bf the rftu, this will 
automatically occur.. In Illinois, operation of the ECCMC is the 
second function of the Research and Development Section. The 
ECCMC project director is responsible to the section manager for 
administrative matters. 

Staff and Role Function 

The team approach is used in the management of program 
improvement efforts for each identified priority topic or area. 
A monitoring team is comprised of 'a contract administrator, a 

process specialist, and a, resource specialist. -The contract 

'i 

administrator jias primary responsibility for a given priority 
area throughout the phasesof research, development, testing, 
diffusion, and implementation. The benefits of having one person 
primarily responsible for a priority area throughout the one or 
more years of the program improvement activity are continuity of 
effort and efficiency in development and delivery. 
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The. process specialist and the resource specialist perform 

1 

support and/or* content expertise functions. The process special- 
ist has expertise in a particular process or phase of the con- 
tinuum; e.g., research, curriculum development, demonstration 
sites, or preservice education. As a priority area moves through 
the continuum, different process specialists could be used tjo 
provide the appropriate input during that particular phase. Each 
staff person is carefully chosen at the time of hire to insure 
that the 'section maintains a balanced staff of highly qualified 
personnel skilled in research, curriculum, and personnel de- 
velopment concepts^ and techniques . 

The resource ' specialists are used intermittently throughout 

the continuum to provide input to the project regarding the ,'sub- 

" » 

jeet matter or technical specialization under development. These 
persopis come from other sections within DAVTE and serve as the 
content specialists for a given area. They are necessary for 
curriculum development activities and will play an ever increas- 
ing role in the program improvement functio^as P.L. 94-482 is 
fully implemented. 
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C ' ^search and Developme nt Section/Priority Setting Procedures 

P.h. 94-482 requires that all activities be based on Ho und 
priorities for program- improv e ment. The law requi rest a nta te to 
conduct ac tivities either throunh contracts managed by t he Rcn_or 
internally by the RCU staff. h?r the past oi.jht yearn, Illinois 
has conducted program improvement activities via a request tor. 
proposal/contract process that has been based on priorities :$ef- 
erated from 'state and local data. In Illinois, a contract is de- 
fined as a two_ or more party agreement based on measurable out- 
comes that are product or service oriented. Objectives are 
stated in measurable terras, procedures are established against 
time for each pb j-e-ct i ve , a*id every objective/procedure has 
evaluation criteria for the measurement of progress. The con- 
tract- operates on the basis of direct cost reimbursement for * 
products and/or services rendered. 

^'mandatory application of the federal procurement rules 
and regulations of the 1976 Amendments has added to the 'reporting 
and approval burden and has made it much more difficult for *^ 
states to operate a contracting process. in fact, in several 
states" the operational context of the federal rules and regula- 
tions has rendered/the RCU almost helpless in terms of implement- 
ing the true intent of. the legislation. In four states', the use 
of the' word "contracts" means v that paperwork has. to go to .the 
governor's office for sign off. Immediate removal of the re- 
quirement for states to, adhere to the federal, contract provisions 
would improve the state level program improvement function. 

• ■ \ 
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A priority is .the combination of" the magnitude of a defined" 
need together with the plausibility and feasibility of meeting < 
-that need in full or in part with the knowledge, time, money, 
technology, and human resources available.. The magnitude of a 
particular need is not necessarily based on the frequency that a 
particular need is voiced or on a "straw vote" of interested* 
persons. Instead, a priority is based on an assessment of the 
severity of a particular need and on the degree and breadth of 
beneficial and desired 'impact possible on the lives of the « - 

} 

* \ 

clients of vocational education, primarily, and secondarily, on 
the needs of the economic community. The Illinois system of 
n'eeJs assessment is divided into two phases: data collection and 
priority determination. 



Data Collection Phase 

In the data collection phase, data is captured, compiled,' and 
synthesized . First, data is obtained regarding human wants and 
needs in vocational education which might be addressed, through 
program ynprovomont activities. '» 

Such data is captured through a variety of methods including 

the following: 

* ****** 

1. S tatewide Survey . During September and October of each 
year, a survey entitled Needs Assessment for Program 

. Improvement and Personnel Development in Vocational 
Education (see appendix A, page 100) is distributed to 

. various audiences throughojxt Illinois including top 

level administrators , vocalj&onal directors, and classroom 



teachers at the elementary, secondary, postsecondary, 
and university level; to Jcev administrators and staff 
of business, industry, and labor organizations; and to 
personnel of private eduafional management, research, and 
materials development firms. Appendix B .on page 102 is a 
list of audiences and number of copies distributed. 

Composite Three Phase Evaluation Report . Each year the 
Office of Vocational Research at the University of Il- 
linois and the Program Approval and Evaluaton Section 
prepare a report which is a compilation of all of the 
evaluation reports generated during the year from the 
on-site evaluations of occupat ional, programs .* At least 
20 percent of the local educational agencies in Illinois 
are evaluate^ each year. This Composite .Evaluati on Re- 
port for Occupational Education in the State of Illinois 
contains conclusions, recommendations, and suggested ~ 
•solutions for the improvement of vocational education in 
eight areas. These results are reviewed for data which 
may be addressed- through program improvement^ activities. 

Dissemin ation and priority input conferences are held to 
.obtain verbal and written" input . Other internal data 
sources, such. as past research reports,. are reviewed and 
state staff are queried for input. 



Legislation . Recent federal and state legislation is 
reviewed annually to ascertain those areas that have 
direct implications for program improvement efforts. 

Annual 'Evaluation Report of the Advisory Council on 
Adult, Vocational, and Technical Education ^ Data perti- 
nent to program improvement needs are taken from this re- 
port and used in the priority development process-. 



Existing Activities . Program improvement efforts 
currently underway in the Research and Development Sec- 
tion are reviewed to determine which efforts should bo 
continued and how they should be continued. 

Miscellaneous . The entire professional staff of the 
Research and Development Section is constantly searching 
for topics and areas for program improvement activities. 
Many such needs are identified through informal contacts 
via telephone, correspondence, and discussions at 
meetings, conventions,, and workshops. 
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This process is conducted in an informal manner and cannot be 
totally defended from a strict traditional research viewpoint. 
However, when the inappropriate responses are separated from 
sound data, certain- trend^ and issues emerge which tend to rep- 
resent the real research and developmental needs at the local 
level that can be addressed by a state agency. These trends and 
.isaucs serve as the inital base for those program improvement 
priori tes which ultimately emerge as the a^ehcy's annual request 
for proposals booklet. This type of priority determination proc- 
ess can be used as a base for activities to be contracted as well 
as for determining the type of research to be done internally by 

•staff. ; L 

^ Beginning in FY 1980, this service will be conducted by the 

Office of Vocational Education Research (OVER) at the University 

of Illinois, over will provide the department with data from 

which it can make program improvement priority decisions^ OVER 

will use most of the same data collection techniques previously 

described to arrive at its recommendations. OVER will/continue 

to survey the field and state staff for input. It will continue 

to Look at past research and other documents.. Since 0Ve£ is 

already respons iblo for the preparation of the Composite -Three 

Phaso Evaluation Report, this data can be merged with other input 

I 

to obtain balance between ideas that surface and ideas that 

« 

represent cone 1 us ions- drawn from the status of programs in 
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local schools. OVER will convene at least two panels, of national 
and state leaders in research and innovation for discussion nfi 
trends and issues. If will use forty key opinion leaders in Il- 
linois as a part of the review and analysis process. The final 
step will be to review the priority ideas against existing na- 
tional information retrieval systems, such as BklC,' to determine 
potential duplication and/or to provide a ready list of resources 
for parties interested . in writing proposals related to the vari- * 
oil's issues. The priori ties will ultimately emerge in the form of 
requests for proposals. ^Sfep'riopities could just as easily 
emerge as projects to he conducted by in-house staff if a state 
so desires. 

- <> 

Priority Determination Phase 

The priority determination phase" involves rendering the-<ata 
base of information intoVa listing of possible program improve- 
ment activities for the doming fiscal year.. This is done ini- 
tially by the professional staff of the Research and Development 
Section, and is subsequently reviewed, critiqued, and revised by 
the following groups: \ 

1. The entire professional staff of the Department of Adult, 
Vocational, and Technical Education. 

2. The department's Administrative Council which is composed 
of the managers of each of- the eight administrative 
sections. 

3. The State Advisory Council on Adult, Vocational, and 
Technical Education. 
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4. The University Occupational Education Coordinators 

Council which is comprised of representatives of each of 
the eight public universities in Illinois which have 
training programs for vocational education personnel. 

During November and December, Research and Development Sec- 
tion staff review the priorities initially identified and assess 
them against all resources available. Simultaneously, staff 
evaluate all ongoing projects to determine those worthy of con- 
tinuation for a second, third, or fourth phase. Projects are 
evaluated by measuring progress aqainst the stated goals and ob- 
jectives contained in the funding agreement. Once tlie reviews 
have been completed, the list of ongoing and newly proposed 
activities is reviewed by all- departmental staff. 

fn late December, the list is finalized and submitted to the 

assistant superi ntendent for Adult ,^ocational , and- Technical 

Education and the executive deputy superintendent. Once the 

activities are formally approve^, they are then incorporated into 

the annual state plan for the following fiscal year. The 

Research' Section staff then write requests for proposals (RFPs) 

for c'.icli newly identified activity. In early March, all RFPs are 

eonsol i da tod into a single bulletin which is mailed to over three 

thousand local agencies and individuals. 

Proposal writers are given six to eight weeks to respond to 

i ' . 

KKPs. The proposal review process takes approximately two weeks. 

* 

All new projects are usually selected and approved for/funding by 

June. A more detailed description of the request for proposal 

v 

process foilowr,. 
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Request for Proposal (RFP) Process ^ > I 

Based on priorities for program improvement identified 

' i 

through the priority determination process' requests^ or propos- 
als (RFPs) are developed to solicit competitive proposals from . • 
interested educational agenciesV For continuation projects, pro- 

posals are requested from the existing contracted agency for con- 

* 

tinued funding. When existing contracted agencies have not per- 
t * 

formed to expectations, a new agency is identified through the 
RFP process % Personnel development activities, specific to uni- 
versities are identified through a one |=tnd five year plan process \ 
that will be^ described later. 

Given the newly identified program improvement^ iori ties r 

k 

the .following sequential steps are taken to develop each RFP| 



r 1.. The Research and Development Section manager assigns a 

contract administrator to each program improvement prior- 
• . lty. Assignments are based on each administrator's ex- 1 
pertise and interest and their relative work load. Re- 
| source specialists are requested from the appropriate 

\ section manager at this point. 

. 

2. Each contract administrator conducts a' review of litera- 
ture, on each program improvement priority. This review 
of literature is done in cooperation with the East 
Central Curriculum Management Ctfnter (ECCMC), the 11^ 
linois Resources Dissemination Network ( IRDN) , and the 
ERIC Clearinghouse on Career and Vocational Education at 
the National Center for Research in Vocational Education. 
This national search includes: (a) a review of related 

♦ ' research, (b) an identification of existing curricula 

* materials, and (c.) identification of/existing develop- 
mental projects and activities relatWd to the program 
improvement effort. , V 



# 



ERIC x <^ 



66 



Kach contract, admin is trator prepares a short-range and 
long-range plan of objectives and actions for each prior- 
ity program improvement effort. For an extensive program 
improvement effort, an RFP is issued for' the development 
of the work plan for the entire activity. For example, 
to develop curriculum in an entire agricultural occupa- 
tion cluster, a state would need to look at the, total 
cluster, separate it into program areas, break program 
areas into courses, courses into tasks, etc. This over- 
all planning' should be done before major resources are 
invested . , 

Each contract admi nistratorx prepares a draf t reguest for 
proposal for the first activity of the program improve- 
ment planv A sample KFP is/shown in appendix C, page 



The review or literature,- shorthand long-range plans, and 
drat- ted UFPs are reviewed by all section staff for con- 
tent, articulation, coordination, and communication 
fac tors . 

The literature review, program improvement "plan, and 
refined. RFPs are then reviewed, critiqued, and approved 
by the department administration. 

All RFPs are compiled and mailed to all institutions, 
agencies, and individuals who might be interested in 
responding to one or more RFPs. f 

Two or more one-day RFP meetings are conducted in 
Illinois to further disseminate the RFp booklet and to 
answer questions regarding specific RFPs and the 
guidelines for preparing proposals. /Notice of these 
meetings are included in the RFP booklet. Segments of 
the RFP book are included in appendix E, pages 115-123. 

During the .six week period provided for preparing 
-proposals, all contract administrators are available to 
respond to questions and inquiries regarding specific 
RFPs and proposal preparation. The section staff 
assigned to write a specific RFP also' arrange for 
competitive review of the proposals and monitor the," 
project throughout the entire cycle. 



Proposal Review. Process 

Every application received in.response to a request for 
proposal is reviewed by a group of from six to ten reviewers. 
This group has the following composition: 

1. At least two persons from within the State Board of 

Education (not Research and Development • Sect ion staff) 
who have expertise ( or interest in the subject matter 
addressed in the respective RFP. 

,2. At least four persons from outside the State Board of' 

Education including: (a) practitioners such as teachers 
counselors, administrators, teacher educators, or other 
RFP target audience representatives, and persons from the 
type of institution of the target audience; (b) persons " 
from business, industry, and/or related state agencies 
that have an interest in the outcome of the proposed", 
activity. u 

I 

Persons selected as reviewers are paid for their services plus 
any expenses ^incurred for travel and lodging. 

Upon receipt of the proposal, the support staff logs in each 
proposal and prepares a letter indicating receipt of the propos- * 
al. .Proposals received after the deadline prescribed in the RF* 
are returned by mail to the proposer along with a. letter ih~ 
dicating late receipt. ■ . « . 

When all proposals have been received,* a review packet is ' 
given ti each reviewer at a three day session held for discussion 
and determination of funding recommendations. Each review -packet 
contains the following; - 

1. A caver memo describing the packet 

2. A copy of the RFP to which the proposals are addressed 
(see appendix C, page 105) 
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i. Suggestions on how to review proposals (see appendix P, 
page 12 5) . 

• , ! ' ' 

4. One copy of every proposal submitted to the respective 

\ri-;p. 

' 5. A proposal review form for each proposal (see appendix. P. 
page 128) . . — • 

When the review process is completed, the team recommenda- 

tions are given to the appropriate contract, administrator who \ 

^.compiles and -tmalyzes the rankings WhenX review rankings indi- 

" • •' K '■■'*/' 

cate a clear f irst, choice, the Successful applicant is contacted' 

for negotiations. When review' rankings do not indicate a clear 

first choice, the contract administrator" reviews the leading 

proposals and subsequently discusses recommended k ,ac tions with the 

section manager . Other opinions may foe sought before a final 

... . . - r~\\ " .. \ 

decision is made. In certain cases each applicant may be asked 

to, respond to selected questions before a final decision is made. 

The developers of uns~uccessf ul proposals are sent a letter \ 

■ ■ ' ■ ' •-. 

indicating the disposition of their proposal . All but one. copy, 
of unsuccessful proposals are destroyed. The single copy along 
with the evaluation information is filed for -possible future 
reference in case of inquiry. Unsuccessful proposals are 
returned to the proposing agency only upon request. 
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D. Evaluation, Jjmpact, Dissemination , and Reporting Procedures 
The Education Amendments "of 1976 require that all contracts 
for vocational education program improvement activities contain 



an evaluation component which provides a means for assessment of 



I agreements funded in ' 
development activities* 



project impact. This is applicable to al 
support of applied research aVid curriuluin 

This legislative mandate was implemented by paragraph 103 . 704 oi 

the rules and regulations which states that: 

No contracts shall be made • , . [foe Research and/dr exem- 
* plary program activities] . . . unless the applicant s can 
demonstrate a reasonable probability that the contract will 
result in improved teaching techniques or curriculum ma- 
terials that will be used in a substantial number'of class- 
rooms or other learning situations within five years after 
termination of such contracts. - 

This statement makes it absolutely essential that a dissemina- 

tion/dif f usior^ process be developed for each activity in the ini- 

* ■ 

tial staqes <sf the contractual activity. Major emphasis must.be 
placed on early planning for dissemination if lonq-term efforts 
are to be documented related to the demonstration of concepts and 
programs, and the diffusion of materials , ^concepts , and programs. 
Emphasis must also be placed on a thorough plan of summative and 
formative evaluation that will provide adequate data for program 
validation as well as a process of obtaining impact indicators 
after^the conclusion of an activity, A copy of the RFP guide- 
lines for impacrt^is.^ included in appendix E, page 116. A sample 
form for determining intended impact is shown on page 121. 
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An indepth plan for dissemination/demonstration/dif fusion is 
-required as a,. major element of each contract proposal. ^The Re- 
search and Development Section formally evaluates each contract 
annually to insure that each project U progressing as proposed. 
A special contract based on a three phase approach for evaluation 
is initiated to fulfill this requirement., The ^Research and De- 
velopment Section has. directed its resources and staff to a total 
-proqram of d isseminat ion" and diffusion. In addition to state 
board departments and personnel , the section, as a minimum, pro- 
vides copies of all reports/products to the following: 

\ NlE dissemination * -V 

* ERIC - 

7 ECCMC for distribution to NC^C network 

State and territory RCUs 

University Occupation^ Education Coordinators Council 
Vocational education regional directors 
Educational service region superintendents 
All local agencies as appropriate— elementary, secondary, 
postsecondary , university 

The HEP guidelines for dissemination and diffusion can be re- 
viewed in appendix E, page 122. A planning matrix is shown in 
appendix E, page 12 3. 

* Every State Board of Education funding agreement for a 
program improvement activity must include a section describing 
the implementation of a realistic evaluation technique.' This 
technique must be one that provides an immediate evaluation of 
tiio project and also contains the information needed for the 
Research -'and Development Section to conduct impact assessments 
during or at .the completion of the five-year time frame. This 
section is accountable even though a project -may b$ over at the' 
end of the formal contract period. V 
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There is no specific design for evaluation that would be ap- 
propriate .to all funding agreements. However, there are some 
general features that should ^be required of all projects. The 
design should be determined by the funded agency in concert with 

the contract administrator. The general features that should be 

f 

required' and provided for are as follows:, 

1. .Evaluation of goals should be clearly stated and 

receptive to input from all sources. 

2. Evaluation should help improve the program. It should 
contain information pertaining to weaknesses as "well as 

v strengths and provide constructive comments. 

3. Evaluation procedures should address all contract 
objectives, both individually and in respec^ to all other 
objectives. 

4. Evaluation design should contain a system for recording 
all data collected. 

5| Evaluation design should provide an effective system for 
obtaining feedback information. % 

It is imperative that the name, address,* and position of each 

person participating in the funding agreement be furnished as an 

t 

integral part of the evaluation. This list' will assist the Re- 
's. 

search and Development Section toj complete the necessary follow- 

• i 

up activities in compliance with /the five-year utilization 

requirements. . „ * 

Eve^y funding agreement for a program improvement activity 

describes (!) the present state of the art (where we are), <2)" 

the desired goals (where we want to~be), (3) implementation 

procedures (how to get there), and (4) evaluation procedures 
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(how do we know when we have arrived). Evaluation is implicit in 
each of these phases and must be explicit in the specific section 
of each funding agreement. It is a postiive action which should 
be considered a learning experience for everyone involved while 
providing the funding agency with insight into future needs. The 
KEP guidelines for the evaluation elements of proposals are shown 
in appendix E, page 116. 

Data Collection Policies and Procedures 

To achieve the objectives stated within a funding agreement, 
pertain data may need to be obtained from various sources, either 
public and/or private, in Illinois or the nation. 

The State Board of Education systematically collects a 
considerable amount of data from public elementary and secondary 
schools in Illinois. Similarly, other state, agencies collect 
pertinent information. If certain data are deemed necessary, it 
is the responsiblility of the project staff to determine if all 

or part of the data has already been captured' and is available 

■ I • • \ 

from one or more existing sources. If the data are n^t 
available, the project staff may proceed upon approval of the 
Research and Development Section to obtain such data as outlined 
in the approved lundinq agreement. 

AIL data collection forms, correspondence, and reporting 
shouLd be done in the name of the funded agency. Reference may 
be made within such documentation as to the cooperation with the 
state agency. 

1Z S2 



For example, "The (funded agency) in cooperation with the State 
Board of Education/Department of Adult, Vocational, and Technical 
Education/Research and Development Section is conducting a study 
.to determine vf students are learning as a result of X. We ask 
your voluntary cooperation in supplying us with certain data or 
information which will aid us in fulfilling the stated objectives 
of .the study. M ' ' * . 

'Institutions or individuals who cooperate by supplying 
requested data or information should receive feedback from the 
funded agency regarding the findings ort?uti lization of such data. 
All data collection activities should have prior approval by the 
'State Board of Education to avoid duplication of_effort. 

Auditing and Record Keeping .. • 



Every funding agreement between the State Board of K|uca|i|n 
and a funded agency is subject to a budgetary audit by the board 
and/or the federal government. ** 

^An audit consists primarily of * a verification that expenses^ 

\ :•< - . I . ••• 

were made as budgeted . The auditor compares the approved budget 

and claims for reimbursement with the funded agency's documen- 
tation of all expenses and receipts .• The' auditor is concerned 
only %ith fiscal, matters; the project's programmatic aspects are, 
^»not examined during, the audit. ' - •/ — *- 

It is the responsibility of the funded agency to compile and 
• * . ' •« 

• maintain all -records and documentation, -In general, the funded 



.agency .shquld document and retain everything related to project 
Activities. Documentation includes invoices, checks, purchase 
and rental agreements, and payroll records. All records and 
documentation should be maintained for a minimum of five years o 
until- a federal audit has been completed. . \ 
A sample oL : a project budget can be viewed in appendix D, 

« ■ % 

page 109.' An explanation of what is expected in budgets is also 
shown in appendix D. . 

i 

Pel iverables . , "'»»•.', 

The Education Amendments of 1976 (P. L. 94-482) mandates that 
the research coordinating .unit (State Board of ^Education/- 
Department of- Adult, Vocational, and Technical Educat ion/Researci 
and Development Section) show explicitly how funds available 
under this Act were used during the fiscal year. To assist 
Research and Development Section staff, in measuring impact and 
accountabilitV, iV is necessary that reports and/or products 'be 

devolved Tor each funding agreement. .•*-:' 
1' • ' * ' . . . 

The development of all project reports and products is the 

responsibility of the project director. The funded agency is 

responsible for the delivery of these materials to the Research 

and Development Section. Before official project reports aire 

submitted to the section, they should be' processed, for. review 

through th<« authorize..] funded agency official (s) . All project 

materials, intended -to be reproduced for mass dissemination are 



submitted to the contract administrator for review according to 

the State Board- of Education standards prior to reproduction, 

The funded agency is required to comply with all publications and 

design standards establ ished' by the board in the development of 

all final reports and products. 

Products vary among projects, but typically a product is a 

tangible result or outcome of the project and often, more than 

one. product is developed throughout the course of the project. 

Some examples of products include research reports, evaluation 

studies, curriculum materials, brochures, workshops, slide/tape ' 

presentations, filmstrip presentations, films, and newsletters. 

It "should be noted„that the final product is the major result or ' 
w , ■ 

outcome of the # project, and in some projects, the final product 
may be $he final report. The number of copies to be d-ellvered ■■ 
for each product is determined between the. contract administrator 

and the project director during the negotiation of the funding 

* . . 

agreement. (The Master dissemination list used in Illinois is N 

shown in appendix H, page 14 0.) ' ♦ 

• r >■ 

t • 

Dissemination of Reports and Materials 

'Under P. L. 94-482, the research coordinating unit, i.e., the 

s * 

Research and Development Section, is responsible' for the dis- 
semination and distribution of its reports and .products . The 
section; ha^s the" explicit re*sponsibil.i ty for submitting abstracts, 
final 'reports", and products to the U.S*. OMice of Education and ■ 

v 1 
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the National Center for Research in Vocational Education. The 
type of dissemination activity is determined by the section and 

may include such activities as workshops and mailings. 

'I ' ■ 

jphe section submits to the National Center. for Research in 
Vocational Education the following: 

1. Two copies of an abstract of each approved project for 
program improvement, within 3-0 days after approval of 
■the project, containing the source^ahd amount of funds y 
obligated for the pr6ject. ' 

2. Two copies of the final report resulting from the state 
project, within three months after the ending date of the 
project . 

(This reporting process is designed in such a way that 
* materials submitted are automatically evaluated and 
processed into the ERIC system and Resources in 
Vocational Education (RIVE) operated by the National 
\ Center for Research in Vocational Education located at 

\ The Ohio State University . )• ; 

\. . ... 

Depending oh the scope of the project, as many as four 

■ '. V*^ 

different types of abstracts may be developed for each funding 

agreement . Tt^e four types are: 

i • * 

v 1 L'. Proposal . abstract . For funding consideration, all 

proposals must contain a proposal abstract as delineated 
in the request for proposal (RFP) guidelines. 

2. Project abstract,* The project abstract is developed at 
the-time of ! negotiation or -immed iately thereafter, and 
reflects an* changes negotiated in the project. If no 
changes arev negotiated , the proposal abstract becomes the 
projecV abstract. ' 

Final report abstract. All final reports include an 
abstract which summarizes the major components of the 
project as they were actually accomplished . If a fi^al ! 
; product is developed through the. funding agreement, an .J 
abstract for' each final product is included in the ■ 
project's final report. I. 
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4. Final product abstract. All final products developed 
through a funding agreement contain a final product 
abstract within .the contents of the actual product. 

Reports. For every funding agreement, two types of reports- 
progress reports and final reports-are submitted to the contract 
administrator. The following is a description of these, reports. 

1. Progress report. Two copies of the progress report are 
tiled with the contract administrator on the basis 
negotiated and specified in the funding agreement. The 
format below is used in the development of proqress 
reports: 

a. State Board of UdUcat.ion funding agreement number 

b. Official project title 

c. Project director 

d. Funded agency 

e. Time period covered * 

* * 

f. A list and brief description of all activities com- 
pleted to date according to the timeline outlined 
in the funding agreement 

g. A brief explanation of the reasons why any activity 
• . was H°i initiated or completed to date according to 

the timeline outlined in the funding agreement ' 

h. A list of all meetings relative to the project 
attended by project staff during the progress 
reporting period 

i. A brief description of any meetings, conferences/ 
and/or workshops relative to the. project held during 
the progress reporting- period 

j. A list of major activities planned during the next 
progress reporting period 
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k. Copier, of quest ionrKwnres , newsletters, brochures, 

news articles, journal articles, scripts, etc. which 
may have been developed during the progress reporting 
period. 

2. Final Report. Unless otherwise negotiated)* a minimum of 
twelve copies- of the final report is filed with the 
contract administrator thirty days upon completion or 
termination of the funding agreement. 

r 

The final report' describes in detail all project 
activities conducted throughout the duration of the 
funding period; In short, the who, what, where, and when 
of the project. 

* ■ . 

Final claims for reimbursement are not processed until the final. 

\ 

product(s) has been received and accepted by the contract ad- 
ministrator. * -. V 



Curriculum Publications Clear incjh ouse , 

The Curriculum Publications Clearinghouse located at Western 
Illinois University at Macomb, Illinois operates under' contract 
with tl^ie State Board of Education, and is responsibLe^to the 
Uo.soarch and Development Section with advisement from the ~ 



admini <n.ra t 1 ve council. The clearinghouse provides curricular 
and other materials 6n a cost recovery basis and serves ^as a 



dissemination vehicle for proqram improvement output'. 

i 

Copyright Pol icies j \ * m * * 

hue* to the nature of certain pro j ea£iL*W fc is in th ^ best in- 
forest, of the State Board of Education and-^the funded' agency, to 
provide the protection of a copyright for 'select materials d4- 
veloped .through a funding agreement. Copyright protection is 
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most suitable for curriculum or instructional materials tha,t have 
a strong^tential for mass market dissemination by a commercial 
firm. - 

Any material deemed appropriate is copyrighted under the;' II- 
.linois State Board of Education rather than in the name of the 

funded agency .'or Xthe project director. .This stipulation is made 

] 

because of the broader authority, for reproduction permitted to a 
governmental agency, as opposed to other types of agencies or 
individuals. A decision to copyright is a joint decision between 
the Illinois- State Board of Education and the funded agency. 
* Tne board's interest in copyright is one Of protection. \ 
Methods ,f or providing author credit and royalt/es are a part of 

the board ' s, procedures . It is the legal position of the-State 

• .•''*.'•„■ 

Board of Education that materials produced through a r funding 
agreement belong, in part or in ; total, 'to* the State Board of , ' 
Education. The board has a 'legal base to jointly control copy- 
right, dissemination, and distribution of materials v£hat have the 
boa rd'sv name affixed. ~ ■ •* 

In the event a product is copyrighted, the State Board of ,Ed- 
ucatiqn may ^fel easy the -right for commercial publication, pravid-* 

S * . 

ed certain agency ^requirements are met which guarantee selection 



of a publisher throug^Na competitive process.' The final decision 

N " , W 

for the selection of a. publisher is made jointly by board staff 

"*■ • , \ 
and the funded agency. A releasees final' only with the express^, 

'written permission of' the state superintendent. 
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E * Universi ty Personnel Development Liaison Linkage Activities 

University Occupational Education Coordinators Council 

The University Occupational Education Coordinators. .Council 
(hereafter referred to as the liaison council ). is comprised of 
representatives from the Department of Adult, Vocational, and 
Technical Education and a representative from each of the £ight 
public universities in Illinois which have preservice and 

inservice programs for preparing vocational education personnel^ 

i * 

These universities include the following; 

Southern Illinois University - Carbondale 

Southern 1 1 lino is 'University - Edwardsville 

Illinois State University - Normal" 

Northern Illinois University - DeKalb c 
< Western - 1 1 1 inoi's University-- Macomb 

Eastern Illinois University'- Charleston . 

University of Illinois - Urbana. . - 1 

. Chicago State University-- Chicago . 

i • ' . 

In addition to the above members, the liaison council also 
includes several ex-officio members representing* the Illinois ' 
Board of Higher Education, Illinois Community, College Board, 
State Advisory Counc^^r Vocational Education,, and 
representatives from othpr Interested universities . 

.The liaison. council, which has been*, in continuous operation 

'•■ : . <„:■} •• . : . 

since 1969, meo^^wotvi times annually for the purposes 6f: 

L. -Coord inatiwr preservice programs for personnel 

development*. • ... 

'. " v •. , • . 

"I. Interfacing, state off ice level and university level needs 
. anti resources -for. program improvement. 



3. Serving in an advisory capacity to the Department of 
Adult, Vocational, and Technical Education regarding 
program support and improvement; ^priori ties, activities 
and procedures, and agency policies and procedures. 

4. Serving as a state. office representative on each univer- 
sity campus to coordinate and facilitate any mutual! state 
of f ice-<iniversity efforts such as funding, consulting ac- 
tivities, sharing of materials, and course work Arrange- 
ments . 

■ ■ ■ y . * * <* \ 

A portion of each/-u-ni versify representative's salary^and other 

expenses are underwritten by the Sta^te Board of 
( Education through individual funding agreomo^ts . 
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University One and Five Year. Plan * • • . I 

Process for Personnel Development * ' • , 

T - : : ' ; J. J > \ 

Mn FY 1978., the, Department Adult, Vocational, and Techni- 
cal Education initiated a new concept for the funcf'ing of person- 
nel development •■■activities wi th the eight university members of 
the liaison council. Known as the .Onj. versi ty One and Five Year 
Plaji, it is patterned after the concept of the local agency .one 
and five year plan used for fund i ng -programs in Illinois. 

The plan' is comprehensive-. ; -It addresses all aspects of pre- 
service and inse.rvice education a v t the; university level . Once 
the department has made a preliminary' determination concerning 
the activities it would like to 1 fund,' proposals are submitted us>- 
ing the guidelines contained in the RFP book. 

Universities are encouraged to make their plan comprehensive 
to all aspects of adult, vocational, and technical education. 

. . . . K 

They, are told that the plan is a vehicle lor program improvement 
at 'the university level, not just a vehicle for fundinq. 

•h, -9i " - 



IV. A FRAMEWORK FOR s 
COMPREHENSIVE PROGRAM IMPROVEMENT 

The key elements needed for the management of. a comprehensive 
program improvement function in vocational education include' 
planning, coordinating, directing, and disseminating all ac- 
tivities in research, exemplary and' innovative programs,, cur- 
riculum development, and personnel development through a single 
vehicle called the Comprehensive Plan for Program Improvement 
administered by the RCU. The Education Amendments of 1,976 
provide a logic base for operating in a continuum type mode by 
emphasizing coordination among the various sections of the Act. 
To accomplish this, n high degree of cooperation and direct 
involvement from everyone associated with the function is 
absolutely necessary. The key to success can be reduced to a* 
simple situation in which everyone is knowledgeable of and 
involved in the program to the highest degree possible. Knowl- 
edge and involvement reduce suspicion and fear. Involvement 
brings .ownership which can lead to, advocacy . 

The two ingredients for success — internal agency articulation 
and coordination — can be reduced to one element: communication. 
Th'- icick of commun ieat-ion is the si'ngle most common factor lead- 
ing to - fa i Lure .in any structure or system. 
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In operating a comprehensive system for program improvement 
in Illinois, the Research and Development Section uses a team ap- 
proach in the management of activities. The team members include 
a contract administrator, process specialist, and a resource 
person. Since the coXtract administrator and the process 
specialist almost/always come 'from the Research and Development 
Section staff, articulation and coordination are not major 
problems. Major problems tend to occur when mombers of other - 
sections are assigned as resource specialists to work with a 
specific project or group of activities.. This does not mean that 
a negative relationship exists among the other sec t ions -bu t sug- 
gests that communication problems increase in proportion to the 
complexity of the activity and the number of persons involved. 
The further the activity is removed from a one-person or a one- 
section situation, the greater the probability that problems? wi 1 1 
occur; consequently, the greater the need for a formalized 
process of communication. 

The element ot communication' is so critical in the continuum 
model that Illinois has developed a framework: for establishing 
staff relationships between the Research and Development Section 
and other sections and/or persons involved in program improve- 
ment. The framework Stts based on sever a 1 a ssiumpt ions wh i-cty^re 
essential for a complete understanding, It/ is also set /gainst 
the normal daily process of doing business. This framework also 
serves as a summary of the key pbints made in« this paper. 
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A . N - ^Framework -for Establishing Working Relationships 
^ Between the RCU and Other Agency Personnel 

At first glance it would appear that the establishment of a 
viable working relationship between RCU personnel and resource 
personnel from other sections should be a simple, straight- 
forward process based on informal linkages and good personnel 
relationships among professionals. However, an informal ar- 
ranqement is not feasible because of increased work loads and 

m 

demands constantly being placed on all staff from every direc- 
tion. In order to prepare adequate guidelines, the following 
assumptions and parameters have been established: 

L. Th.e rules and regulations for implementation of Subpart 
1, Title II Vocational Education Public Law 94-482 Educa- 
tion Amendments of 1976 indicate that if a, state chooses 
to conduct program improvement activities which include 
1 Section 131 (Research), Section 132 (Exemplary and In- 
novative Programs), and Section 133 (Curriculum Develop- 
ment ) activities, they must be coordinated through the 
research coordinating unit (RCU) and the activities must 
b'^xtooe ^internally or funded externally through a conr- 
tractual agreement. The rules and regulations further 
provide"! that the RCU will prepare a comprehensive plan 
for proc^c^m improvement to be included as an integral 
part of the. state's one and five year plan. This plan 
is to delineate the state's priorities for program im- 
provement, describe the methods to be used for addressing 
these priorities, show the allocation of resources for 
each priori ty, and outline the dissemination^, procedures 
to be used for insuring that the products developed will 
have a sitjnif leant impact in a substantial number of 9 
classrooms or learning si tuations %i thin five years of 
£he termination of the contract. Since the Research and 
Development Section has been designated as the Illinois * 
RCU in the state plan, this mandate becomes that 
section 1 s responsibility . 

' r 
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The Education Amendments. of 1976 group Section 134 
(Vocational Guidance and Counseling), Section 135 
(Vocational Education Personnel Training), and Section 
136 (Grants to Assist in Overcoming Sex Bias) un<4er the 
umbrella of supportive services. This allows the state 
to operate on a grant or contract basis which provides 
for greater flexibility in -terms of management. Legis- 
latively there are no official ties between these funds 
and the state HCU function. Philosophically, there 
are ties that can be established and these .activities, 
well as Other ^activities, can be managed by the RCIJ if a 
state so chooses. ! 

Illinois, by virtue of. its most recent organization 
structure and by designation in the annual state plan has 
assigned administrative management responsibility for re- 
search, exemplaty and innovative programs, curriculum de- 
velopment, personnel development, and grants related to 
sex equity to the Research and Development Section. This 
assignment stems from the legislation as well as the 
logic of linking certain aspects of personnel development 
to the research and development process as a diffusion 
element in the total program improvement continuum. " The 
rules and regulations implementing p.L. 94-482 provide 
that sex equity grants be research.,' exemplary *and 
innovative, curriculum development-, and/or personnel 
development by purpose. Placing the funding re- 
sponsibility with the Research and Development'Soct ion 
provides for .the' utilization of an already eixist'inq > ' 
process Cor handling grants or contractual fundinq . ' 
agreements . • 

- . . ' / • 

P..L. 94-482 gives -a state the optipn of lusing- a grant 
and/or contract for other types of activities fro* o'th«*r-* 
sources of funds such as .Displaced Hbmeraakers antf Work 
^Experience Career Exploration Programs.: The Law does W 
'make many direct ties between these funds, the RCU, or" 
the concept. of program improvement as defined by that Law 
but there is no reason why ■ they cannot be compatible.' 
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The Illinois Department of Adult, Vocational, a-nd Tech- 
nical Education has identified priorities and supported 
•several different type.4 of activities through fundinq a- 
gre%menfcs since FY 1972. The fundinq agreement has taken 
the form of' a contract by which the bo^rd has promoted 
the idea of: (a) requiring objectives to be stated in 
Jin measurable terms; (b) relating procedures' to edch ob- 
jective with the stipulation that the procedures be time 
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specific and outcome oriented; (c) asking that the appli- 
cant define a formative and summative evaluation process 
that is tied to each objective and/or procedure t^fSrt: — — ~ 
places major emphasis on impact; (d) insisting on a -dis- 
semination plan; (e ) asking for job descriptions and the 
names and qualifications of personnel filling the posi- '.. 
tions; (f) insisting on the designation of del iverabl^S ; 
and (g) operating on the cost reimbursement principle of 
funds receivable upon delivery of product and/or service. 

The process for enveloping contracts is based on the 
concepts of preestahi ished priorities, the issuahce of 
requests for proposals or a request for applications, the 
competitive review/ and the ( award of a funding agreement . 
with predetermined 1 and v prespec if ied outcomes*. The criti- 
cal point of any contract based on an RFP*, which in turn 
is based on a priority, is the contracting with an ex- 
ternal agency to perform a service or develop a product. 
Tnis assumes that most. o£ the tasks and the methods used 
tor addressing the task are .a part of the funding agree- 
ment between the State Board of Education and tire con- 
tracted agency.. This means that aiy major changes of 
substance made while the contract is in force "should b£ 
accompl ishedj by negotiations. .All State Board personnel 
involved in the process. are advisors rather than regula- 
tors. If a contracted acpency does not fulfill its func- 
tion or perform the* service desired., the "contract can be 
terminated as specified by procedures in the RF£> book. 

The assistant superintendent "has assigned, the Research v 
and . Development Section the overall responsibility for 
all contracting and the establishment of ru£es and reg- 
ulations for same*' 'Hie assistant superintendent has 
directed that the contract administrator is the person 
who will be he] d ^responsible for the outcome of a given, 
activity. This administrator is r J^sponsibie. l tq\ the sec^ 
tion . manager who, is Ln turn v respons ibl'e to the assistant 
superintendent for the? assigned activity. The Research 
and Development contract, administrator is* responsible tor 
coordin c \t irxj the "contract ing process and for seeing that" 
all management and monitoring functions are fulfilled.* *" 

■ * 
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Project Categories 

ie is critical to the concept of program improvement' that 
selected projects have the involvement of resource, persons in a 
given subject matter "or concept area. * The need for Jt resource 
expert is dictated by the nature of a given activity. Projects 
related to the development or improvement of an operational' 
program in a local school need greater subject matter content 
involvement than those projects limited to research 'conducted in 
a university setting. 

To carry this point furthefc, the different types of con'- 
tractual/grant activities-- presently being handled by the board' 
will be examine^Aspecifically the type of project, operational - 
context .of project;, source of funds, 'and section assigned.. The 
various types of activities are as follows: . ■• ' • ' 

."V. 

1. The Research and Development* Section funds a number of 

projects each year from ■ Section *130 that do not require a 
content expert. Except for occasional requests for such 
things as names of schools or individual persons, the na- 
ture of the project is such 'that -no one other than the 
assigned contract administrator is needed. in these cas- 
es, the contract administrator does everything necessary 
to fulfill the requirements for management and moni- 
toring . 1 . 
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In increasing numbers, thfe Research ani, Development ' ' 
Section is funding projects that fall under the broad um- 
brella of program improvement which deaf specifically 
with the development of curriculum and/a* instructional 
materials that have direct .applicability%o reimbursable 
programs operated on a ^daily basis in •local schools. 
These projects^ are usually followed by inservice 
workshops and/or projects designed to disseminate, ' 
demonstrate, and/or diffuse the materials Into a large ' 
number of local schools; and/or preservice* <proqrams that 
incorporate tbe concepts into -teacher education programs. 
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.This category of projects places the highest demand for 
subject matter expertise* from other sections or from out- 
side the board.. The need for involvement is based on 
such considerations a,s the type of project under consid- 
eration, the. '•stage "of development , and the subject matter 
involved. The. ■•nature of each project, dictates the terms 
ot involvement; therefore, the terms of involvement must 
be negotiated in advance for each activity. A key point 
to remember is that in a contractual mode a resource per- 
son rs' advisory and the terms of the contract dictate the 
receipt and' treatment of input. A major problem occurs 
when anyone who has access to a project can effect a 
change at any point in the process with out checking with 
anyone. - 

3. 'The third category of projectrs is funded from other than " 
, Section 130 funds. These funds are used to support and 

operate programs with students at the local level. The 
Research and Development Section is responsible for fis- 
cal management while program management stays with the 
m originating section .which is responsible for management 
of that source of funds. This category includes the 
bilingual projects. To a ^esser degree the Research and 
^Development Section is involved with the energy program 
through the use of the RFP booklet for announcement of 
tha annual awards. Coordination also occurs f or-^eyalua- 
tion of the proposals. 

4. The fourth category includes activities such as the 
career guidance centers' (funded from Section 130) for 
which the management (except for overall budget prepara- 
tion for program improvement and supportive services 
legislative- allocations) lies with the Special Program 
Section. .Certain activities that are supportive of guid- . 
ance and counseling, such as inservice and evaluation 
functions, fail in category 2 and are treated in that J 
context. - ■ , * • /V 

Finally, one other set of parameters should be examined. \ 

This .set addresses the. need for involvement in the total man- ' 

t 

agement process From the. Research and -Development Section 
perspective there are tour major points in this process that need 
the involvement of more, than one section y These points include: 



(1) priority input and development, (2) RFP development, (3) 
proposal review, and (4) project monitor ing which includes the 
dissemination and diffusion process. Specific procedures for 
interface have been determined for each of these, stages. 

Framework „ 

1. Priority Input and Development Stage 

a. In August, the Research and Development Section 
initiates the priority determination process by 
conducting surveys and . inf ormat ion analysis. 

b. By October 30, all sections are asked" to complete 
priority forms, to prioritize their needs, and. to 
submit them to the Research and Development Section. 
Data is also received from such sources as the State 
Advisory Council, the Annual Composite Evaluation 
Review, and a review of the current 'and past research 

- and development activitie's. 

,t 

c. By November 15, the section staff ' analyzes and 
summarizes all data and' returns a composite to all 
other section managers for review," and comment. 

d: By December 1, all input is returned to the section 
for analysis and -consol ida tioh . / 

e. By the second Monday in December, the section staff 
prepares a list of priorities With documentation and 
presents the list at a formal meeting of the 
administrative council for approval. 

f. The Research and Development staff translates the 
priorities- into activity statements for inclusion in ' 
the annual plan by the „deadl ine determined by the ' 
Planning and Reports Section manager.^ 

2. Request for Proposal (RFP) Development Stage 

a. By January is,' the Research and Development Section 
. manager meet^ with other section managers to 

determine the assignments' for writing requests, fcr ' 
proposals (RPPs). These assignments are generated 
frdro topics on the approved priority list. ▼ 

b. By January 30, a contract administrator and a. re- 
source person are assigned to each activity with 

90 
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,%he. exception of open catgory activities, due to- the 
nonspecific nature of the open category. 

c. The section makes all final arrangements for m 
preparation and issuance of the RFP booklets by March 
15. All RFPs supplied by other sections are 
• forwarded to the Research and Development Sectit>n by 
February 15 of each year. 

Proposal Review Stage • • 

a. By February 15, the -Research and Development Section 
manager meets with the managers of other sections to 
discuss the need for personnel to review proposals. 

b. By March 1, the managers assign reviewers, from within 
their section in accordance wi£fi the categorical need 
agreed upon by all managers involved. Section 
managers are aske'd to. nominate people from the field 
for proposal r6viewers. 

c. The process is expedited if the person originally 
designated" as a writing resource person for a 
task-specific RFP^ is assigned to review the proposal 
and later • monitor' the project in question. This v 
assignment philosophy is consistent with the Research 
and. Development Section practice c-f a contract 
administrator following a ploject'from inception* to 
completion. For open category activities, it is 
suggested that a representative from one of the 
following areas be designated*3bs a reviewer and" 

„ assume content responsibilities: 

Agricultural Occupations ' 
Home Kconomics Occupations 

Business, Marketing, and Management Occupations 
Industrial Oriented Occupations , 
Health Occupations / 
Disadvantaged and Handicapped 
Guidance and Counseling 
Co-op Programs 

Planning and Reports Section . 

Program Approval and Evaluation Section 

// . , 

Project Monitoring Stage 

/ 

a. Once a contract administrator and a content • 

specialist have been named) ^hese individuals meet to 
plot the course of a given activity. Plotting the 
course is based on the RFP eind the intent of the 
activity. The role and function of each person is 
reduced to writing. . jj 

fj I . 
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c. 



Once a £r£oposal has been selected for funding, tjhe r - 
contract administrator and the resource person i^et 
to agree oh points to be negotiated..; Once tKese are- 
agreed upon, the contract administra/tor is. responsi- 
ble for the negotiations. Disputes are resqivecfc via 
the chain of command prior to entering final 1 negb'tia^ 
This process eliminates disputes between; external" 
personnel during a negotiation session. V ; \ .: 

Within thir^jp days after a contract* has been ap- * 
proved, the contract administrator and the resource 
person meet with the/ contracted agency and lay out a- 
plan of action. / y - ' " * 

Periodically throughout the contract, meetings aire 
held in accordances with the funding agreement and 
action plan.. In/ every case, the m contract administra- 
tor coordinates /with other staff concerning the 
agenda for these meetings., 

Project personnel are advised of the relationship be- 
tween internal/ personnel and their role in< the: activ- 
ity. In all cases , unless otherwise agreed upon, the-; 
project directors and 'staff are advised that the" con-* 
tract administrator is their official contact. 



Initial inte/rnal communications are established 
through the /managerial level with copies of all 
written correspondence goring to the assistant a 
superintendent. ^ % ' 

•The above plan simply formalizes what should occur normally . 

No one set of rules cah be established that, covers every situa- 

tion because of the variety of activities and the number of peo- 

fple involved. The ke^. is communication throughout the entire 

i process. (Figure 5 i/s a sunynary of the program improvement 

r ' a - 

I process.) 
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B. Key Elements] for .Operation of a Comprehensive Program 
» Improvement System Through a Research Coordinating Unit~ 



« There are several elements essential to the effective de- 
velopment *and operation of a comprehensive program improvement 



x 
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FIGURE 5 - 
Task/ Time Framework for 
State Program Improvement Activities 



TASK 



Aug. S«£t. Ofcf. Nov. £>*c. Jan, Feb. Mar, Apr. May iuna Juiy- 



,1. Prepare and disseminate needs 



assessment survey 



c 

O. 2. Receive and analyzS surveys and 
S"> other needs assessment data 

q 3. Prepare composite of data,and sut> 
^ mit to section managers for review 

4. Section managers return data 

3 ' :- 

a 

c 5. Prepare listing and documentation 
^ of priorities for approval 

.2 6; Translate priorities into activity . 
£ statement for.inclusion in the 
annual plan 



c 7, Determine assignments for 

£ RFP writing 

a 

-55*8. Assign contract administrator 
g , and resource person to each 
Q RFP activity ' ■ '• 



& 



j£ 9. Prepare and v issue R FP book 



r 



10. Receive proposals 



-5 

j 1 1 . Assign proposal reviewers 
oc 

— 12. Review proposals 

8 * 

CX13. Negotiate proposals 
14. Sign proposals into contracts 



/ 



Legend 



Planned schedule 
Tentative schedule 



15. Prepare action plan 

en 
c 

16. Monitor contracts 

§ r r 

g 17. Negotiate an^ contract 
2 revisions / 

8 18. Receive ^nd process claims 

O for reimbursement 

a 

19 4 Receive products and 
fi.yrt reports 
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system for vocational educat ion through a' research coordinating 
vnit. The guidelines, contained on the following pages are pre- 

sented to states interested in developing and/or upgrading the 

" ,.. , ■ ■ . ' ' ! ... ' ^ : :- ' , * ■ * 

'program improvement, function. The guidelines are presented in a 

brie£ form so that they can-be used as a checklist for review of 

an existing function or as a guide for the development of a new 

function. There are some key assumptions necessary to an uhder- 

standing of these .guidelines. If •is. assumed that the Reader-does 

,hatfe or will'gain: § ; ,y > 

1. A thorough knowledge of all current legislation and rules 
and regulations that are applicable to the^ prog rani \ 

\ improvement/research' coordinating unit function in 

vocational education, - . * , 

^ * ! ■ ■ - . 1 ■ , ■ . ■ 

2. A knowledge of exi&t^ng literature th#t |s relevant to 
the management and operation of, a research coordinating 
unit. The RCU should' be an integral part of the state 
vocational education structure. v ■ 

3,. A philosophical or conceptual understanding of the v 

program improvement function Withir\ a vpcational . educa- 
tion framework. 

4. . A conceptual understanding of the purpose oLa research 
coordinating unit. 

.Given these assumptions, the following guidelines are essential. 

to the development and operation of a comprehensive system" of 

program improvement in vocational edu< 

1. Gain or have the administrativeysupport of th& state 
director 6£ yOcatiQna^ education for the concept of 
program improvement. Without administrative support 
an* involvement of key staff, the concept will fail. 

2. A single unit should be responsible :for\cobrdi-'hating all 
elements of the program improvement system. The current 
legislation calls this a research coordinating unit but 
this term may be outdated, 

* • 

i * 
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Have a conceptual base or operational model such as re-: 
-search and assessment, product/service development and 
testing, or diffusion and personnel development ,*wi.th. , 
assessment and evaluation mechanisms built into the' '' > 
operational model. This model provides for the artic- 
ulation and coordination in and among the elements. 

Define program improvement as a comprehensive research', 
development, andfdif fusion process that is driven by 'a 
priority or state/local needs base as opposed ' to a 
collection of categorical programs such as research, 
curriculum, etc. 

Develop a comprehensive plan for program improvement 
which includes the administrative structure of the RCU, 
the annual priorities for program improvement •activities , 
a description of the met nod for addressing these prior- 
ities, the allocation of resources* by priority or "need, 
the various techniques to be used for dissemination acid 
diffusion of the products, and the methods to be used for 
accountability and input. Have a plan! Use the plan' 

t 

Develop a needs assessment process that produces sound 
data for identification of priorities for program 
improvement activities. The process should examine all 
aspects of vocational education and should place a high 
level of emphasis on input from the practitioner at the 
local' level as well as traditional information sources 
such as reports, advisory groups, and state, staff. 

» ' 

Given a leg isla tiVe directive for doing work intexn^ly 
or contracting externally/ develop an equitabLe^and f>ir 
process for soliciting and identifying those/agencies ] 
that will, address the state's priorities. Probably thi 
'most common competitive process is the request for (/ 
proposal process. Regardless of the process, insure tihat 
everyone involved knows the rules and that the system/ is 
operated according to the rules. An . aboveboard , J* 
honestly operated system will generally be accepted and 
supported by the field. 

Develop a method f for evaluating Activities while they are 
in progress and upon completion., Thisneeds to be highly 
formalized so that the research coordinating unit is 
provided with accountability data for lotig-range impact 
purposes. Field testing and validation techniques should 
be an integral part of each activity. .This evaluation 
<^d impact system should . be integrated into every 
activity on an ongoing basis. 



Dissemination and diffusion activities should be planned 
into every activity from -the beginning of the activity. 
Without a good diffusion* and dissemination process, one 
cannot expect to document significant impact referenced 
in the legislation. Maximum, use should be made of the 
developers in the diffusion process. They know their" 
product best.* - />x .. • . 

Personnel development activities ,' both preservice and 
' inservice, should be considered" integral to a total 
.program improvement concept. Not all personnel 
development activities can be defined as diffusion 
techniques, but preservice and inservice techniques can 
certainly be used effectively as diffusion devices. 

« ■ * 

Develop an effective activity/project monitoring system 
that maximizes available staff and resources. Be sure 
the system is accountable within^ itself.. , Be sure 4 
contractual documents are outcome^ased and budgeted •' ' 
in such a way that financial accountability can be -< 
established through auditing. ' ■ *_» 

\ ' - ' - . .' . . 

Develop & system for the integration of other agency 
staff into the program improvement process. Maximize th 
Jse of resource people in their area of expertise using 
RCU staff as facilitators of the process. 

Use ibcal people to the greatest extent possible. They 
are where the action is. They -are on the cutting edge 
and know the problems first. They are also the best 
barometers of whether something will work or not. 

Have a well-balanced staff in terms of expertise, equity 
etc. Assign responsibilities to staff and let them op- 
erate the system. I 

Be a risk taker. . Nothing innovative will ever oecur 
unless you are willing to stick your neck out. 



In, 
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Topical Distribution Listing for 
NEEDS ASSESSMENT Survey Form 



Target Group 



. 1. Superintendents of Educational 
Service Regions « 

2 . Elementary District Superintendents 

3. Secondary District Superintendents 

4. Unit" District Superintendents 

5. High School Occupational Education 

Departments - . 

§. Area Vocational Center Directors 

7. Vocational Deans in Community 

Colleges 

■ * 

8 . Public Junior Colleges 

4 

9. Dean£ of Colleges of Education 

10 . University Occupational Education 

Coordinators 

i 

11. State Advisory Council for 

Vocational Education 

12* Illinois Community College Board" A 

13. Board of Higher Education 

14. Department of Adult, Vocational, 

and Technical Education Managers 

15. Program Service Team Members 

16. Other State Board Managers - J 

17. Special State Agencies 
l£U Current Project Directors 

19. Illinois Federation of Teachers 

20. Illinois Education Association 

21. Illinois Principals Association 

22. Illinois. Association of School 

Administrators 



• n 

79 
458* 
130 
447. 

739 

28 

61 



.Forms 
to Each 

? 

\ 2 
v 1 
2 

• ' 2 

3 
3 

5 
2 
3 



Total 
Forms 



158 
458' 

f 

260 
894 

2211 \ 
84 

255 
102 
183 



a 


20 


160 
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10 


460 


73 
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73 


20 


3 


60 
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61 
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122 


80 


2 


160 


1 


2 
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2 
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2 


2 


1 


2 
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Target Group > 

23. Illinois Association of "School 
' Boards 

24. Illinois Vocational Association 

(6 affiliates) 

25. Illinois Cooperative Vocational 

Education Coordinators 
Association 



Illinois Coordinating Council for 
Occupational Youth Organization 



26. 

27. Miscellaneous 



n 



1 

* - 

1 



1 
15 



Forms 
to Each 

2 • 



18 



5 
1 



Page 2 

Total 
Forms 

- ■ 2 
18 



5 
15 



TOTAL 



2318 



5311 
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» SAMPLE 
REQUEST 1801% PROPOSAL (RFP) 



ISSUED TO: 



RFP CODE: 



Educational* agendas, public and priva-t^v 

ahd other parties of •organi.zat ions ' inter- 

esteq ih developing proposals. 

' V . • • . " " . . . 

•i . • ■ , • 

80-133-t4-.'4. 2-A ( This code must' appear on 
the Funding Agreement Form in the upper" " 1 " 
right-hand corner . > , 



'ACTIVITY 
.GOAL: 



To develop competency-based curriculum 
guides in. vocational education, This 
activity is open for local input. 



RATIONALE FOR 
ACTIVITY: 



r I i 

Vocational teachers in local educational 
agencies^ are constantly aware of the need 
for new jor updated curricular materials 
which will provide youth and adults with 
job entry and job advancement skills in 
existing or emerging occupational fields. 
«A need exists to develop and implement 
competency-based curriculum guides. ' The 
Research and Development Section of the 
Division of Adul*t, Vocational, and Techni- 
cal Education (DAVTE) is interested in 
developing, at the local jLevel, those 
programs '<%' concepts identified^ as areas 
that are worthy of support and' that have 
the capability of being transported to 
other, sites on a statewide basis. 



SUGGESTIONS AND 
MINIMUM REQUIRE- 
MENTS FOR ACCOM- * 
PUSHING THIS 
ACTIVITY: 



This request is an open category for pro- 
posals to be initiated at the local level. 
The intent is %or each proposer to identify 
programs qr processes in vocational edu- 
cation that should be developed and ul- 
timately disseminated to vocational edu- 
cators in the state. 



The applicant should outline procedures 
for accomplishing the following: 

1. Determining job competencies for the 
particular occupational field inclu- 
ding minimum job entry competencies. 

2. Determining -career ladders and criteria^ 
for promotion. 



10S 1 14 



3. Formulating .measurable objectives or 
goals. " | 

4. Determining teaching and evaluation 
strategies for each goal'. 

.5. Identifying -teaching resources. V 

i 

♦ (V, 

6. Field testing materials developed. * ,> ' 

It may be necessary for developmental 
activities of this, nature to extend beyond 
one contracting period. As' such, the pro- 
posal must provide a general, project design 
for the entire- period with, detailed activi- 
ties tb be completed during FY 1980. Upon 
successful completion of this funding agree 
ment f the funded agency may request, on a 
sole source basis, a funding agreement to 
continue project activities. 

Competency-based curriculum development 
projects should follow a systematic pro- 
cess for developing products: Each curri- 
culum product must follow the format con- 
tained in the Illinois State BOard of Edu- 
cation publication entitled SPECIFICATIONS 
AND MODEL FORMAT FOR CURRICULUM PRODUCTS^ 
which is available from DAVTE. 

The proposal must state the rationale, i.e. 
research base, upon which the need for de-, 
velopmerit is based, as well as procedures 
for developing the matefrial. 

Proposals must fee prepared in accord with 
.the GUIDELINES AND SPECIFICATIONS' FOR PRE- 
PARING PROPOSALS. . 

In the development of a proposal for this 
RFP, the applicant must address: (1) the 
'following requirement which is mandated ; 
for the use of curriculum funds under p.l. 
94-482 and (2) the common assurances re- 
quired by the Illinois State Board of 

_Edu ca t i on . f or f unding ag r eemen t s , . If the 

applicant fails to respond adequately to 
these RFP provisions , the proposal will not 
be considere d! in the" review ; and r ecommenda - 
tion process~ tf or funding . 



Pursuant to P.L. 94-482, the applicant must 



"1 



TfftE FRAME: 



FUNDS AVAfLABLE: 



SUBMIT PROPOSAL 
TO: 



\ 



Demonstrate (in the proposal contents) a 
reasonable probability that the program, 
project, or activity will result in improved 
Reaching techniques/curriculum materials . 
ihat will , be used - in a substantial number 
of classrooms or other learning situations ' 
within five years a£ter the terminatipn of 
the funding agreement. 
' 

Seven hundred and*f/ifty' (750) copies of the 
final product arid^twenty (20) copies of a 
final report must^be delivered to the Research 
and Development Section upon completion of 
the program, project, or activity. A copy 
of the final product and report must be sub-'C 
mitted to DAVTE &>r review and approval be- 
fore being reproduced. 

The* proposed contract period for this activity 
is eleven months with an ending date of 
June 30, 1980. .*' ' 

Depends on the nature and scop* of each 
application, received. 

Research a # nd Development Section, E-426 
Department of* Adult, Vocational, and Technical 

Education 
100 North First Street ' 
Springfield, Illinois 62777 ' y 

Telephone: ( 217) 782-4620 \. 

Any questions ^pertain^ing to this RFP should 
be .addressed to Peggy Pool at the above 
address and telephone number. 
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'APPENDIX D 




BUDGET. PROVISIONS' 



All .budgets must be itemized under five categories.* Author- 
ized categories are: {1} salaries, (2) contractual services, (3) 
materials and supplies; ^4) travel, and (5) other related expenses . 
As a minimum, every budget must utilise the following three columns: 



* 

\ 



1. Budget request" from State Board of Education ,(SBE) 

2. Local contribution * 

3. Total budget 



Local contribution* includes. all actual project expenditures ' 
incurred by aru_agency that^are auditable . „ At the discretion of 
the applicant, nonauditahJ.6 i,n-kind contributions may be listed 
on a separate sheet attached to the budget. Local contributions, 
are not required and where none are provided a zero(-O-) jsmst 
be entered in the budget line*. All budget amounts sfhould be. 
rounded up to 'the nearest whole dollar. - 

. An explanation for each of the five budget categories 
follows: 

■ ■ » 

1. Salaries. Projected expenditures for salaries, including - 
-anticipated annual increases, of personnel performing 
direct project services-. Indicate job, title, percentage 

.of time for the activity, and fringe benefits such as 
health insurance and retirement (social security, teacher., 
or university systems), workmen's compensation, etc., for 
each project staff member. '• 

" ■ . • S .. 

2. Contractual services. Anticipated expenditures for ser- 
vices rendered through contractual* agreements with an 
individual or agency. These are considered subcontracted 
services, which are occasionally written under a sepa- 
rate contract by the funded agency. The costs are reserved 
to offset expenses for providing services not usually 
within the capabilities of the funded agency. Personnel • 
records are. seldom maintained for the people performing 
contractual services nor are such individuals eligible 

for personnel benefits accruing to regular, full-time 
staff members. They may be eligible to receive consulting 
. .fees not to exceed §100/day plus travel and per diem at 
prevailing rates. The consultant fee is for specified 
services rendered on-site and shrfuld be regarded" as a 
maximum figure, rather than as a fiat rate for consultant * 
services. Consultant travel and per diem must be shown 
here and not under the travel category. All items rented 
for use during the term of a funding agreement are con- 
sidered to be a contractual service. 

J, Materials and supplies. Anticipated expenditures required 
to conduct the activity. Only those expenditures in ex- 
cess of the regular agency or district operational costs 



and necessary to conduct the activity ' should be shown. 
Specific costs must be, itemized. 

^Examples of materials and supplies' which are not allow- * 
able include: ~ 

a^. \ Alterations or renovations, of buildings* - 

. b. Construction of buildings or" purchase of land or bui'ld-inb 

c. Dues to organizations, federations, or societies 

d. ^ : Purchase of standard office furniture/ desk sets, etc. 
e'.* Entertainment ; 

f. Establishment of contingency or petty cash funds 

Travel. Include an. itemized listing "of all anticipated 
project staff travel. Consultant travel and per diem are 
shown under the contractual services category and not here. 
Travel is computed according to prevailing state rates and 
includes mileage, per diem, .lodging, and other expenses 
(tolls and parking) . 

• ■ # 

Other related expenses. Anticipated expenditures which 
cannot be itemized elsewhere in the proposed budget. 
It^ms in this category should be justified in- terms of the 
funded activity.' Indirect costs, not to exceed 8% of the 
total direct costs, may^ be charged against a funding agree- 
ment. Elementary and secondary schools are limited' to their 
restricted indirect cost rate as established apnually by 
the State Board qf Education. Local education agencies 
which do not comply with all the requirements of the State 
Board accounting system are not eligible. to charge indirect' 
costs against the funding agreement. 



L>lti>H iiftt'l of Amu'I. Vor rftm»«ai ami Terim*i«l Educate" 
100 No** Futf Si'««l 
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-FUNDING AGREEMENT* 

f Vocation** and YachriicaE E duration 



□ r loo/an* Approval and Evaluation (J ' 1 'w^ 1 ^ fttooru 

□ Consultant Services □ Operations 

□ SfHKwlyP/ogrirnt ' Q Other (specify) 



% 52 Revearch and Development 



% Th.s funding agreement is between the Department of "Adult, Vocational and Technical Education, Illinois Off ice of fitiuc^tionand tht . 
following institution or agency. , • C 


' INSTITUTION OR AGENCY 

Vocational Education University 


ISU^E RINTfiNOENT, PRESIDENT OR RESPONSIBLE UNfVfiftSlTy 

f " ,C,AL John Doe, President ■ -J 


ADDRESS CONSTITUTION pR AGE NC V *' / 

200 vFront Street, Hometown, IL 66666 






Hhone 

(000) 'OQOnOOOO' 
1 — — i 


PROSRAM C« PROJECT TITLE / 4 

Competfency-Based Pre-Service Programs for Vocational Education Teachers 


i 


NAM& QF PROJECT DIRECTOR 

Dr. Marv Smith 


DATES | 

'®ST. 8/1/79 


L"u n| ' 6/30/80 


PHONE 

(000) 000-0000 


r ADDRESS 


* 




4 > 


\ 


REQUEST 






REOutSTED . * 

SKStft 1 * 4,600.00 


16,552.00 


s 21,152.00 


LOCAU 


AVTE 



v • TOTAL 



Vocational education funds are requested to provide fin^hciai support fdr the vocational/technical education activities as described in 
this agreement. This project shaft meet^State of Illino^and Federal legal requirements, where applicable. 





President 



Sisnaiurc of Board Officer 
He Scnooltand Post Secondary 



y Only) 
« 



Date 



Signature of Supt President or Responsible Untwrsity Official 



Title 



El 



TRANSMITTAL 



-This is to »cknowledfle the receipt of the proposed funding agreement for vocational and technical education activities, .services and 
programs, and transmittal of same to the Department of Adult, Vocational and Technical Education. 



6/1/79 




— For University Use Only - 

Vocational Education University 



Date 



Signature of Liaison Officer 
(Occupational Educator Coordinator) 



University 



For Comfnuntty College Use Onfy — 



Date* 



Signature of Illinois 
Community College Board Represcntattw 



Position 



- For Public School Use Only - 



Date 



Signature of Hrgumaf Supenn trnden r 



County 



— APPROVAL - 



Stat* and/or f-^d^ral vocational education funds are obligated in the amount of S 4 for items 

appiovert m the estimated budget Adjustments and/or modifications are subject to written approval by both parties of this funding 
agreement ^ 



Agreement Sumter 



IMte 



Signature of Assistant Superintendent 
Otp*Mm«nt of Adult, Voxanona* and Ttcfinicaf Education 
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SAMPLE BUDGET 



'I. SALARIES 

- t- ■ • . 

„ 1. Project director, 50% 
time/month for 10 " 
X months @ 1257.00 month 
a. Fringe benefits 
Retirement 8% 
Insurance $14.21/ 
> month * ' * •• ' 

2. Instructor, 100% time/month 
for 12 months @ 630.-00,. 
month . 

a. Fringe benefits 

Insurance $8.90/month 



3. Secret^ R60 hours 
@ 2.50/1 
a. Fringe benefits 
Insurance $8.90/month 

Subtotal 



BUDGET REQUEST" 
FROM SBE 

$ 5,285.00 



' 502.00 
14 3,00 



.6,560.00 

106.80 

0.00 

53.40 
$12,651.00 



LOCAL TOTAL 
CONTRIBUTION BUDGET 

$1,000.00 $ 6,285.00 



0.00 
0.00 



1,000.00 

0.00 
2,400.00 
0.00 



j 502.00 
/ 143.00 



7,560.00 

10 6. 8Q^-.- 
2,400.00 
53.40 



$4,400.00 $17,051.00 
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II. 


CONTRACTUAL SERVICES 








1. 


Consultant services 5 days 
@ 75.00/day (not to exceed 
^luu/aay) 


$ 


■ 

375.00 


♦ 

$, 0.00 


2. 


Consultant travel and per 
diem at prevailing State 
Board of Education rates 2 




200.00 


0.00 


3. 


* 

Rental of facility for 
meetings 




200.00 


o.oo 




Subtotal 


$ 


775.00 


0.00 


Ill 


. MATERIALS AND SUPPLIES 








1. 


Office expenses (paper, 
duplication, etc.) 


300.00 


200.00 


2. 


Expendable items (teaching 
materials, etc.) 




400.00 . 


. 0.00 


3. 


Resource materials for pro- 
ject development 




200.00 


0.00 


4. 


Dissemination costs (reports 
publ icat ions , etc . ) 


9 


500.00 


0.00 




Subtotal 


$ i, 


400.00 


$ 200. 00 




* 

\ 
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f 



200.00 
200.00 



7J5.00 



500.00 
400.00 



200.00 
500.00 



SAMPLE .BUDGET 



IV. TRAVEL* (Staff only) 



1. Project staff 

Travel arid per diem for 
project staff at pre- 
.vailing State Board of . 
Education rates. (No 
out-of-state travel will 
be allowed without prior 
express approval of the 
assistant superintendent 
of DAVTE ) 

Subtotal 
V. OTHER RELATED EXPENSES 



1. 



Indirect costs of up to 
8't of direct -costs will 
be considered for uni- 
versities or private 



agencies. 3 



Subtotal 
TOTAL 



BUjfcET REQUEST' 
FROM SBE , 



5QO.O0 



500.00 



$ 1,226.00 
5 1,226.00 

$16,552.00 



LOCAL t TOTAL 
CONTRIBUTION." BUDGET 



$ 



$ 



0.00 $. 5,00.00 



Q.O0' $ 500.00 



0.00 $ 1,226.00 
"00 $, 1,226.00 



$4,600.00- $21,152.00 



entries' in the column LOCAL CONTRIBUTION must be auditable 
expenditures, 
fsee State Board of Education Travel Regulations. 
Indirect cost rates vary depending on type of institution. 
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Selected Proposal Guidelines 



NARRATIVE DESCRIPTION OF THE PROJECT ' * - 

This section of the proposal should be written in .narrative 
form and include the following six subsections: 5.1 
Introduction, 5.2 Objectives, 5. 3 Procedures, 5/4 Evaluation, 
.5.5 Statement of Impact, and 5.6 Time/Sequence Chart. 

An explanation of each area is as follows: 

5.1 INTRODUCTION 

Present an overview of the proposed activity including: 

(1) the rationale for the proposed activity, (2) a brief 
summary of the activity's goal, and (3) an overview of the 
procedural design and evaluation design. 

* *..•'• 
This section of the narrative description is extremely 
\ important, especially for proposals submitted in response 
to open category RFPs. In buch proposals, applicants must 
demonstrate a heed to conduct the activity. 

In a proposal written in response to an RFP requesting ' a 
specified activity, as compared to an open category, the 
introduction should demonstrate that the applicant's ap- 
proach to the task is the most effective and efficient 
solution to the requested activity. 

5. 2 OBJECTIVES . 

List the outcome objectives of the proposed activity using 
Roman numerals ; Each objective must be (1) related to the 
goal identified in the introduction (subsection 5.1), 

(2) stated in measurable terms, and (3) contain the following 
elements: 

" a. " Target population (s) 
b. Outcome (s) expected 

C V c °ndition(s) {time and place) under which 'the out- 
come (s) are to be measured. 

Sample objective: 

I. "Develop by March 15 of 'the project year a written, 
transportable model of competency-based preservice 
curriculum for , teachers of vocational education, capa- 
ble of implementation in medium and large preservice 
vocational education programs^ 

5. 3 PROCEDURES 

Indicate the procedures' to be' used in accomplishing the 
objectives. List the procedures in chronological order 
using Arabic numerals . Each procedure listed must in- 
clude: 



0 



a. A cross-reference- to the specific objectives (s) it is 
designed to help accomplish 

b. A description of the procedure 

c When each procedure will be implemented and completed . 

d. Which staff member (si will be involved in each procedure 

e. What equipment, ^materials or facilities are necessary 
- to' conduct each" specific procedure 

f. The target population (s) to be* served by each procedure 

^ . ■ • - 

Sample Procedure: ■ 



A working list of competencies' needed- by all entry- 
level vocational education teachers will be compiled 
during August and September of the project year by the 
project's two graduate assistants using a survey tech- 
/ ' nique to query a .random sample of vocational educators 

in the midwesterh states 4- (Objective I) 

SVi EVALUATION I . ^ 

^ Specify the .techniques of evaluation to be used in the pro- ' 
posed activity. The purpose of the evaluation is to pro- 
• vide continuous feedback on the acceptability of the pro- 
cedures, the achievement of the .objectives, and the achieve- 
ment of the proposed activity's goal. List the evaluation 
techniques in chronological order using lower case letters . 
Each technique listed must be cross-referenced to the specific 
procedure (s) and/or objective (s) it is designed to evaluate. 
Furthermore, state when each technique will be conducted. , 
Two types of evaluation shall be utilized: 

Evaluation of progress through periodic, planned assess- 
ment to determine if specific procedures result in pro- 
gress towards achieving specific objectives and, thereby, 
the proposed acitivity's goal. If certain procedures do 
not facilitate progress, changes in the program design 
should be made. 

2 • Evaluation of objectives to determine to what degree the 
proposed activity's objectives have been met. 

Sample Evaluation Technique: 

a. Using the Evaluation of Transportability instrument 
(EOT) chairpersons of five medium and five large pre- 
service vocational education programs located in ten 
midwestern colleges and universities will be asked 
in late March to) analyze the written model for degree 
of adoptability in their program. (Objective 1) 

5.5 STATEMENT OF IMPACT 

Public Law 94-482, as well as the State Board of Education/ 
f DAVTE, fully supports the concept of requiring study of the 
impact of. a funded activity in relationship to the resources 
. , * * expended. Impact is defined as a specific measurable change 
or -effect. 
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A. Intended impact (s) 

In discussing each intended impact of the proposed 
activity include: 

1. Target population (s) expected to be affected. 
Examples of target populations: 

- Students (including special populations of students) 

- Teachers 

- Guidance personnel 

' - Administrators/supervisors 

- Employers "" * . 

- School board members 

- Teacher educators 

- Community leaders 

- Support personnel 

- Advisory committee 

2. Quantitative effects expected for each target popu- 
lation. 

Examples of quantitative impacts: 

- Percentage or number'* of the target population who 
will: . 7 

a. be exposed to the outcome 

b. understand the outcome 

c. adopt the outcome 

• 

- Amount or proportion of funds allocated to im- 
plement the outcome 

' - Number of schools that will secure or 'adopt an 
•/ outcome 

f Duration of effect of the expected outcome 
Amount of increased knowledge or skill 

3. Qualitative effects expected for each target popu- 
lation. 

Examples of qualitative impacts: 

- Feelings of those involved (interest, relevance, 
willingness to engage again in the activity, 
recommendation to friends) 

- Changes in attitudes, interests, values, opinions, 
perceptions, beliefs about self or others 

- Willingness to continue outcomes under changed 

, , circumstances, e.g., termination of project funds 

- Beliefs about program effectiveness ir 

-• Attitudes of community groups or visibility in 
the community 

- Extent to which the results seem to fit into? 
existing educational settings 
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4. The expected time frame for each' affect: | 

a. Immediate impacts — realized during the conduct 
. of the lactivity or within twelve months follow- 
ing termination of the activity. 

b. Long-rajige impacts -r realized later . than .twelve 
months , following termination of the activity i On- 
going impacts should be identified under this 
category and should be labeled as on-going 

5- How the intended impact will be achieved 

6. Methods of i^easuring/evaluating the activity's impact (s) 
' intended, and un intended effects, and qualitat ive and 
quantitative ! effects T I 

Sample intended impact: . ■ *■ 

It is, expected that the model will be implemented in at 
least two of the eight medium to large preservice vo- 
cational education programs io the state within two aca- 
demic years following the completion of this p^feject. 
This impact will lie achieved by project staff thtough in- 
tensive faculty workshops and individual change agent one- 
on-one techniques WitJKthe -faculties of those programs 
which express an ihterest^^ the model. 

(See sample matrix on page 12^) 

7* Dissemination and utilization 

Specify suggested methods _for dissemination and uti- 
lization (i.e., dissemination, demonstration , adoption, 
and adaption) of /the outcomes to be implemented during 
the conduct and/or at the conclusion of the activity. 
List the methods in chronological order using capital 
letters . Each method listed must include: 

a. A description of the dissemination or utilization 
method 

b. The persons responsible for implementing the 
specific method 

c. The target population (s) affected 

d. Indication of how the disseminated or utilized 
outcome will' be of benefit to the target popu-' 
lation ( s) 

Sample dissemination and utilization method * \ 

A. The project director will make a presentation on the 
model at the Illinois Vocational Association (IVA) 
state convention as well as at the conventions of 
those IVA affiliates which will have been convened 
by tzhe project's termination date. It is anticipated 
that these presentations will make a wide audience 
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of potential users (faculty in medium to larcre pre- 
service vocational education programs) aware of the 
model and its proven transportability. 

(See sample matrix on page 122) 

5.6 TIME/SEQUENCE CHART ' ' 

Organize the procedures, evaluation techniques, and 
dissemination and utilization- methods into a chart 
using the format presented in the time/sequence chart 
on page 123. The chart must be completed using the 
following guidelines} 

1. The time frame of the chart is from the month the 
project woul$ start through June of the fiscal year 
in which the proposed activity would be conducted. 

2. Enter the procedures, evaluation techniques, and 
dissemination and utilization methods in the chrono- 
logical orc|er' in which they occur. 

3. Enter each procedure, evaluation technique, and 
dissemination and utilization method into the chart 
under each month in which it will occur. (See the 
calendar cells in the sample chart.) 

'4. Concerning the PROCEDURES column: 
• - i a. Identify each procedure using the same Arabic 
' '. numeral used to identify it in the narrative 

description. 

* b. Describe each procedure using a short phrase. 

c. Cross-reference each proce^dre to the appli- 
cable objective (s) using the same Roman nu- 
meral for the objective used to identify it 
in the narrative description. Place this nu- 
meral (or numerals) in parentheses following 
the phrase which describes the specific pro- 
cedure.-- (See procedure 1 in the sample chart.) 

5. Concerning 'the EVALUATION TECHNIQUES column: 

a. Identify each technique using the same lower 
case letter used to identify it in the narra- 
tive description. 

b. Describe each technique using a short phrase. 
>• c. Cross-reference each technique to applicable 

objective(s) and/or procedure (s) using the same 
» v numbering system (Roman or Arabic) and the same 
^ nuirtber used to identify the objective (s) and/or 

procedure (s) in the narrative description. . 
Place these cross-reference (s) in parentheses 
following the phrase which describes the spe- 
cific technique. (See evaluation technique b 
in the sample chart.) * 

d. The identifying letter of a technique use«3 to 
evaluate a procedure should be placed on the 
same line as the procedure which it evaluates. 
(See evaluation technique a in the sample chart.) 
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e. The identifying 'letter of a technique used 
to evaluate an obj ective should occupy a 
line by itself. (See evaluation technique, 
b in the sample chart.) 

Concerning the DISSEMINATION AND UTILIZATION 
METHODS column: 

a. Identify each method using the capital letter 
used to identify it in the narrative descrip- 
tion. ' '«! 

Describe each method using a short phrase. 
The identifying letter of a dissemination or 
utilization method should occupy a line by 
itself. (See dissemination and utilization 
method A in the sample chart.) f 



i 

b. 
c. 
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INTENDED IMPACTS MATRIX 



' IMMEDIATE IMPACTS— WITHIN 12 MONTHS OF TERMINATION 



Target Population (s) 


Quantitative 


Methods by Which Achieved 


Evaluation 


































Target Population (s) 


Qualitative 


. Methods by which Achieved 


Evaluation 




* 


























* * 




LONG-RANGE IMPACTS — LATER' THAN 12 MONTHS AFTER TERMINATION 


.Target Population (s) 


Quantitative 


Methods by V^hich Achieved 


Evaluation 


































Target Population (s) 


Qualitative 


Methods by Which Achieved 


Evaluation 




























# 


-..„.„.... ? ...... 


i 
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DISSEMINATION AND UTILIZATION GUIDE 



«rg«t Population (a) 

■ ■] . 


Dissemination 
(Method/s) 
{When} 


Demonstration 
(Method/a) ' 
(When) 


Adoption/Adaption 
(Method/a) 
(When) ' 

* 










y 


• 







V 



r 



to 



TIME/SEQUENCE CHART 

(Guideline 5.6 ~ TIME/SEQUENCE CHART - auat be closely 
followed when completing this chert) 



Procedur 



es 



1. (descriptive phrase) (I) 

2. (descriptive phrase) (I) 

3. (dfcscriptive phrase) (I) 



4. (descriptive phrase) 

5* (descriptive phrase) 

6* (descriptive phrise) 

1* (descriptive phrase) 

8. (descriptive phrase) 

9. (descriptive phrase) 
10. (descriptive phrase) 



132 



(HI) 

(ID 
(I, H, 
III) 

(IV) 
(IV) 

(III) 



Evaluation Techniques 



a. ^ (descriptive phrase) (1) 



*• (descriptive 
a. (descriptive 
b« (descriptive 
(IS 1-3) * 

c. (descriptive 

d. (descriptive 

e. (descriptive 

f. (descriptive 



11. (descriptive phrase) (V) 



phrase) (2) 

phrase) (3) 
phrase) 

phrase) (4) 

phrase) (5) 

phrase) (6) 

phrase) (7) 



a. (descriptive phrase) (8) 
g- (descriptive phrase) (9) 
c. (descriptive phrase) (10]' 
(descriptive phrase) 
(II, III; 4-7, 10) 
i'hm- (descriptive phrase) 
(IV{ 8, 9) 
i. (descriptive phrase) (11) 

j. (descriptive phrase) (V) 



Dissemination A Utilization Methods 



A. (descriptive phrase) 



B. (descriptive phrase) 

C. (descriptive phrase) 
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PROPOSAL EVALUATION GUIDE INSTRUCTIONS 



ea rn Reviewer 

You should have: ^ 



One copy of "the Request for Program Improvement 
Proposals in Vocational Education ; " 
One copy of each proposal received in response to 
the RFP under consideration; 
A Proposal Evaluation Guide for each of the 
proposals . ? 



You will be independently critiquing every proposal submitted 
in response to a specific RFP. This review will be conducted using 
a standard Proposal Evaluation Guide . 

Your careful completion of this Guide will: 

1. Assist the Research and Development Section staff ih 
selecting and negotiating the most, appropriate 
proposal for funding; and 
r 2, ' Provide information to assist applicants in critiquing 
their proposals. • . 

A group review process will follow your independent critique of 
the proposals. The goal of this group review is to make recommen - 
dations to the Research and Development Section concerning these 
proposals (e.g., best proposal, proposal sections in need of change, 
suggested changes' in these sections.) 

In making recommendations remember that ideas in submitted 
proposals belong to the applicant. Thus, the goals, objectives, 
procedures or other ideas stated in one proposal should not be 
recommended for inclusion in another application. ^ 

The team may recommend that none of the proposals submitted in 
response to an REP ^be funded. 

Please evaluate the proposals based oriTy^upon the individual 
proposal's contents. During the review process, Research and 
Development Section staff will answer only factual questions that 
concern review or post-review procedures, proposal format bj; clari- 
fication of reviewer remarks concerning a proposal. Research- and 
Development Section staff is instructed sot to "provide judgmental 
responses or responses that would, result in information beyond wKat 
a proposal's contents demonstrate. Examples of these latter type s^ 
of responses are the past performance of an applicant, professional 
opinions concerning proposed staff, methodologies, etc. 

The manag'er of »the Research and Development Section makes the 
final recommendation for funding of a proposal to the Assistant 
Superintendent, Department of Adult, Vocational and Technical Edu- 
cation. This recommendation is made after Research and Development 
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staff review the written team recommendations, the -completed 
evaluation forms, and other information. Past performance of an 
applicant is given major emphasis at this point in the review 
process. ^ ' 

You are asked to keep the proposals and specific review discussion 
in strict confidence once the review process is completed.* 

Your identity as a reviewer will be kept confidential and will 
not be released by the State Board of Education to an applicant. 
However, "your review comments minus your name may be released to 
help «tle applicant critique his or her proposal. 

Each review team wi^ have a team coordinator. The team coor- 
dinator is either assigned by the Research and Development Section 
or by your team as its initial task. 

If the team coordinator has not been assigned, your team will 
choose someone from its ranks. The group should select someone who 
will keep the group on- task and bring closure to your discussions. 
The team coordinator's responsibility is to facilitate and expedite 
the group decision-making process. 

Team Coo rdinator / 

. /.. • r 

In/addition to your Responsibilities as a team reviewer, you 
are responsible for f acioiitating and expediting the group review 
proces^sx. As a team coordinator you must keep the group on-task 
and must bring closure to discussions. You will be responsible 
for making decisions as to time- allowed the team for discussion , for 
dec isj ion-making , and for making recommendations . You must also be 
prepared to resolve " hung juries ' ~ 

The scoring procedure used' in the Proposal Evaluation Guide is 
for personal use only. The scores may be used by. a reviewer as a 
method pf personally, ranking the proposals, but these scores should 
kot be^made public and should not be used as the sole method by 
which the group makes its decision, i.e., a team should not decide 
its recommendations by ranking the cumulative scorers of competing 
proposals. Rather, the scores must be corroborated or rejected 
through other methods such as structured and unstructured discussion. 

In' making final recommendations, remember that ideas in submitted - 
proposals belong to the applicant. Thus, the goals, objectives, 
procedures or other ideas stated in one proposal should not be 
recommended for inclusion in any other proposal. 
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State Board of Education Staff 

All staff (RDS and others) that participate in the review process 
must realize that they are in the position of being confidential 
employees who through their professional positions have gained infor- 
mation on proposals, and applicants that should not be made public at 
the review sessions. Such information* is of value, but only after 
the reviewer recommendations are completed. 

RDS Staff ' ; 

^Review the Proposal,- Evaluation Guide with" each team. . ' 

Remain . neutral . '>..',..•. , • 

Participate in team activities only • when giving factual infor- 
mation that concerns review or post-review procedures, proposal format 
or clarification of reviewer. remarks concerning a proposal. During 

- the review, process do not ' answer questions concerning the past 
performance. -of an applicant or give /prof essional opinions concerning 
propoaedu^a^.^.' methodologies , ;. «tc .'' This is te-say, you are not to 
unduly i^^a^Koe .team members. t You may answer questions concerning 

. such thing-Sijais past performance or give professional opinions after 
the review team has' submitted 'its frhal recommendations. 
- * 

An optional but recommended task is to obtain feedback on how 
the review process might be improved - . '.It is recommended that this 
discussioa^ occur. after the" team has completed all of its responsi- 
bilities as a proposal-review team. 1 



PROPOSAL EVALUATION GUIDE 



RFP Code No. 



Proposal Title 
Agency 



Instructions: 

Before rating the proposal, be sure to study the RFP to which, the proposal 
is a response.. Below are a series of questions which will require a- 
response,^ Your careful completion of this Guide willzU) Assist the , 
Research and Development Section (RDS) staff in selecting and negotiating 
the most appropriate proposal for funding; and (2) provide RDS with infor- 
mation which will assist applicants in critiquing their proposals. , 

1 Does the proposal address the needs specified in the RFP? 

Yes _(Continue with review) No (Comment required . Please cite 

specif ics . , The proposal needs no further 
evaluation, ) 

I 2- Does the proposal demonstrate that the completed project will have a 
significant impact on vocational- education? " 

Yes (Continue with review) No - (Comment required . The proposal 

. needs no further evaluation • ) 

Note:" In scoring the following, one (i) is the lowest rating a proposal 
can receive in each area. ». 

Objectives ( of 15 possible pts . j t . <. Yes No • . 

1 Is each objective explicitly related to the intent 

of the RFP and the rationale* of the proposal? ..... . 1 

2 Does each objective contain the following elements: 

a Target population (s) ,* : 2a 

. b Outcome (s) expected; . .<T. 2b , 

c Criteria or. components that will enable project . , . 

staff to measure the degree to which the objec- . v ',. 

tive was achieved; . . . . .\. . . . . . 2c 

d Time and place under which the outcome (s) are to 

be measured? 2d 

3 Taken as a set, will the objectives accomplish the . 
intent of the RFP as w^H as the goal of the' 
proposal?..;... 3 

4 (Response required ) 



Strengths ; -Weaknesses 
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Procedures ( of 15 possible pts.) 

1 Is each procedure explicitly related to the objec- 
tive^) it is designed to accomplish?........ \ 

2 Is each procedure appropriate for accomplishing 

the objective (s) it is supposed to achieve?. ....... 2 

3 Is each procedure explicit -and specific as to: 

a When it will be implemented and completed. 3a 

"b Which staff member(s) will be involved • 3b 

c What equipment, materials, or facilities are 

necessary?. r • 3c 

d What target population(s) w\ll be served?... 3d 

4 Taken as a set , will the procedures accomplish 
■the intent of the RFP as well as the goal of the 
proposal? • • 4 

5 (Response required ) , 

• Strengths Weaknesses , 



Yes No 



Evaluation ( of 15 possible points) Yes No 

1 , Is ' each evaluation technique explicitly related 

to. the specific procedure (s) and/or objective (s) ' ,' : 

it is 4esigned to evaluate?..... 

2 Does each evaluation technique include a statement 

of when it will be conducted? 2 

3 Is each evaluation technique adequate to evaluate , > 
the procedure (s) and/or objective (s) it is designed 

to evaluate? 3^ 

4 Is evaluation of all procedure.(s) and objective(s) * 

plained?. . • • • • • 4 

5 Does eac"h evaluation technique indicate which staff 
member (s) will be involved? .. < .. 5 

6 (Response required ) 

Strengths ; ■ ' Weaknesses , 



Impa ct ( of 20 possible points) Yes - Nd 

A - Statement of Impact £ of 10 possible points} 

1 Is each statement of an intended impact explicit 
and specific as to : 
- -a Target population (si ?*......».-.....«—♦♦-»--- *• 1^ 

b Criteria or components that will enable project 
staff or future researchers to measure the degree 
of specific change(s) that are intended to, occur 

as a result of the project?........... lb 

c Methods by which the impact (s) will be measured/ 
evaluated?. • • • • • • • •••••••• l c 
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d When the impJtct(s) will be achieved?. Id 

e Methods by wlich %he impact will be achieved?.... le 
2 (Response required) 

' * K 

Strengths ' ' Weaknesses 



Yes 



No 



f 



B 



of 10 



Dissemination and Utilization Statement ( 

possible points) 
Is each 'dissemination or utilization method' explic- 
it and specific as toi „ 

a What activities are involved?. la 

b What person (s) are responsible for implementing 

the specific activities? .J. lb 

What target population (s) will be- affected? * lc 

What the benefits of the disseminated or utilized 
outcome will be to the target population? ....... . Id 

(Response required ) 



Yes 



No 



c 
d 



Strengths 



Weaknesses 



e^sj 



of 5 possible 



Time/ Sequence Graphic Presentation ( 

1 Are the procedures, evaluation techniques, and 
dissemination and utilization methods stated fn 
the graphic presentation the same as those in the 
narrative? . . . % ...... . 1 

2 Are the procedures, evaluation techniques, and 
dissemination and utilization methods stated in 
the graphic presentation in chronological order 
with the procedures and evaluation techniques ' 
cross-referenced to the objective (s) and/or 
procedures they are designed 1 to accomplish or 
assess? 2 

3 Will the graphic presentation aid in the monitoring 
of the project's activities? • ••• •• 3 

4 (Response required ) 



Yes 



No 



• r 



Strengths 



Weaknesses 



ERIC 



J 40 

J. 30 



Qualifications ( of 10 possible points), 

1 Are the stated experiences and qualifications of 
the project director and of each of the proposed 
staff pertinent to project activities?.........;... 1 

2 Are the specific responsibilities of the project 
director and- of each of the proposed staff explic- 
itly stated? 2 

3 Are the stated experiences and qualifications of 
the consultant (s) and/or subcontractor (s) per- 
tinent to the project activities? 3 

4 Are the specific responsibilities of the consult- 
ant (s) and/or subcontractor (s) explicitly stated?.. 4 

5 Are there provisions assuring that the prime 
contractor will retain supervision and admini- 
strative control over the subcontractor (s) ? 5 

6 Does the submitting agency have the necessary 
resources and facilities to implement the proposal? 6 

7 Doe's the composition of proposed personnel reflect 
the State Board of Education mandate for equal 
employment/educational opportunities/affirmative 
action regardless of sex f color, national origin, 
religion, age, or handicap?.......... ,. 7 

8 (Response* required ) 

Strengths . ■ Weaknesses 



Yes 



No 



Budget ( of 10 possible points) 

1 Are the budget figures realistic in terms of the 
project * s : 

a Objectives . . . .V ..-..« la 

*b Procedures (including evaluation; and dissemin- 
ation and utilization methods that will occur by 
the end of the fiscal year) lb 

c Final products.. . ...... lc 

2 (Response required ) \ : .., 

Strengths ,. A Weaknesses 



Yes 



Equity ( 1 of 10 possible points) 

1 Does the content of the proposal indicate efforts 
planned for complying with the State Board of . Edu- 
cation mandate for" sex-fair language and visuals 
in all written and/or audio-visual materials 
produced?. ... . 



Yes 



No 
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Yes 



Do the procedures, evaluation techniques, and other 
proposed activities (e.g., workshops) fairly 
represent all populations relevant to the proposed 
project (e.g., sex, color, national origin, reli- 
gion*, age or handicap)? 2 

(Response required ) 



Strengths 



Weaknesses 



No 



Synthesis 

1 Why do you recommend or not recommend (circle one) this proposal for 
funding? Use your responses to the strengths/weaknesses question 
under each area as the basis for your statement. i ~ 



2 I rank this proposal 



of the 



proposals submitted 



Us 
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PINAL REPORT FORMAT 

4 

f 

» . V 

COVER PAGE. . . „ \ . ■ 

Only the information listed belbw should appear, in 
sequence, on the cover page of final reports. 

a. Official project title 

b. State Board of Education ' 
Donald F. Muirheid, Chairman 

Joseph ;M. Cronin, State Superintendent of Education 



FRONTISPIECE 

A frontispiece is the first page or title page of a publication 
The information listed below should appear on the frontispiece * 



a. 


Title of document 


b. 


Agency identification , >• 


c. 


Name of d|partment producing document 


d. 


Springfield, Illinois . j 


e. 


Publication date 


f . 


Disclaimer 



In the event the document is a product of a federal contract, 
the project number may appear under the. department name. 



FOREWORD - . , 

r 

A foreword is optional. "** 

a* Only a foreword is to be used/ eliminating the use of 
a preface and/or introduction, 

b> A foreword should hot exceed one page in length. 



c. The following information, in sequence, s.houid be 

presented: - .. • / 

(1) The document title 

(2) The purpose of the document and if it is published 
on a regular basis 

(31 The source of information "from which the publication 

was prepared, if this is applicable • \ 

(4) The signature of the state superintendent 

Deviation from these standards will be allowed only with the 
express, written permission of the state superintendent. ± 



BODY OF THE REPORT 

a. DAVTE funding agreement number 

* 

b. Official project title 

c. Project director ) 

d. Funde^ agency 

e. Location 

f. Time' period covered 

g. Final report abstract 

(1) * Objectives of project 
-(2) Procedures of implementation 

(3) Contribution to vocational and technical education 
y) (4) Products- to be delivered $ 

» 

h. Paid participants in activity , e.g. , project staff and 
consultants 

(1) Name and address 

(2) Position or job function 

(3) Institution 

(A) Background and experience 

i. Final product (s) abstract 

-}. Conference/workshop ^summary (s) 

k. Resource listing. Include an itemized list of all 

resource and/or instructional materials purchased for .; 
the project. Unless otherwise negotiated, all materials 



purchased through the funding agreement are to be 
considered the property of the State Board of Education 
and delivered to the DAVTE before the final claim for 
reimbursement is processed. 

Accomplishments, including "significant findings, during 
the funding period. List approved project objectives and 
describe progress toward attaining these objectives. 

Major activities and events. 

Problems. Describe any departures, including aiming, 
from the original pro ject plan; discuss special problems 
encountered. 

Publicity activities. Itemize all newspaper or journal 
articles or other published materials about the project. 
A copy of each item should be attached. List all visits 
to the -project site bM individuals from other -organizations 

Dissemination activities. Describe method of dissemination 
and identify recipients of dissemination activities. 

Resource persons, e.g. , advisory council members"^ and 
guest speakers: ' 

(1) Name 

(2) Position * j 

(3) Contribution to the activity 

Summations of evaluation data collected 

Conclusions and recommendations concerning this activity 
and suggestions for possible future activities of a 
similar nature 

Staff employment and utilisation. Note any changes in 
staff personnel or staffing plans by additions, departures, 
or revisions of percentage of time or other commitments to 
the project. 



Staff development. Describe any inservice training for 1 
teachers, counselors, and supervisors or any ,other activities 
of a professional nature for project staff. 

O'ther activities 

Attach a copy of materials developed 



On the inside of the cover, the frontispiece, or the back 
of the publication, the following shall be printed: 

The State Board of Education .insures equal employment/ 
educational opportunities/affirmative action regardless 
of race, sex, color, national origin, religion, age, or 
handicap 



\ 

\ 




PROPOSAL ABSTRACT FORMAT 

> * 



TITLE: Competency-Based Preservice Program for Teachers of 
Vocational Education 

PRINCIPAL INVESTIGATOR (s) : Dr. M. Smith, Professor of Education 

INSTITUTION: Vocational Education University 

LOCATION: 200 Front Street, Hometown, IL 66666 

OBJECTIVES : ' • • * ^ V 

1. A comprehensive, innovative program for the preparation of 
teachers of vocational education curricula will be developed. 

2. A transportable model of the above program will be developed. 

3. The model program will be field-tested with twenty senior 
students in Vocational Education University's teacher education 
program fqr a minimum of one semester. 

4. A series of evaluation instruments will be developed to provide 
formati\^and suramative evaluation. 

PROCEDURES : 

1. A program of courses and activities (e.g., internships) will be 
developed to provide for the acquisition of the necessary 
competencies. J 

2. Twenty senior education students will" be recruited and enrolled 
as program participants by February 1, 1980. # 

* ■ 

3. Appropriate .evaluation instrument^ or activities will be % . 
developed and administered beginning September 1, 1980. 

4. A follow-up survey of the activities of the twenty participants 
will be completed by July 1, 1981. 

EXPECTE6 CONTRIBUTION OR POTENTIAL IMPACT ON VOCATIONAL & TECHNICAL 
EDUCATION : 

A possible means for renewal of the total university-based programs 
for preparation of vocational education personnel. 

PRODUCT (S) TO BE DELIVERED : 

300 copies of A Model for Competency-Based Preservice Programs for 
Teachers of Vocational Education will be "mailed to the SBE/pAVTEby 
July 31, 1580. \ / 

\ . « • 

12 copies of a final report will be mailed to the SBE/DAVTE by 

July 31, 1980. ' • • N . / / 

. / ■ /■ 
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MASTER DISSEMINATION LIST 



RECIPIENTS * 


-1 *. 

Required Copies . 


A. NATIONAL 

USOE/BOAE . 

eric/ncrve — 

Reus : : — s— 


2 ' 

2 — 


✓«SOE Regional Offices 
NNCCVTE Centers 
•WSNCC (10) NWNCC (12) T 
MWNCC (10). SENCC (10) 
NENCC (12) ECNCC (14) 


2 
68 


B. STATE 

Illinois State Librarv 


/ 

' / 


■ 3/40 


xxxinoxs state Advisory Council for 

Adult, Vocational & Technical Education 
Illinois Community College Board 


1 

— — — _ 


Illinois University Occupational 
Education Coordinating Council 
Illinois Board of Higher Education 


1 

n ■ ■ ■ <■ 
8 x • 

1 ~ " ^ — : ~ 


, regional superintendents 
Local Districts with One a) 
Elementary 
" Secondary ' f 


! ". 1 

rid Five Year Plan 


78 ■ 
13 ' 

" <"rift * — 


Area Vocational Centers 
Communitv Col]e«i=»s 




30 


— -— — — — * r _ — a 

. Handicapped & Disadvantaged Sites 


50 

• 9 


career guidance Centers 1 
Displaced Homemaker Center^ 


5 


19 


Work/Education Councils 1 
Adult Education Centers \ 




2 + 

— ! 


Illinois Em Dloyment & Traii 
iva Membership * 


ling Council 




C. INTERNAL ^AGENCY 

SBE Superintendent 

SBE Deputy Superintendent 


\ , ^ 


3 * u u u 
1 


SBE Assistant Superintender 


rtW ' -3- 


1 

■n : " ■ 


UAVTE S I 

Managers 


8 


Professionals • 


87 — 


„ Support 


25 


R&D Staff (Circulation only) 


12 (1) 


Illinois Resource & Dissemination Network 


■ ; 2 
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SBlu Roqional .Q£ f ices * 
DeKalb 


1 


Chicago 


1 


Champaign > 


1 


Springfield 


1 • 


Mt. Vernon 


. _4 _^ 


Carbondale 


1 


OTHERS 

Author Copies " 




Held for- Workshops 




Held for Sub-Regional s 


1,500 

L ■ 1 u- v -m 



Y 
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Mailing' Labels ' 

The SBE/DAVTE can provide self-adhesive mailing labels which are 
categorized by groups, as listed below: 

Group Name , Approximate Number 

Educational Service Regions 79 

Elementary Districts (Supt.) ~ 4 58^ 

Secondary Districts (Supt.) X 30 

Unit Districts (Supt.) - 447 

Elementary and Special. Attendance . 

Centers (Prin.) 3,344 

Junior High Attendance Centers (Prin.) " '514 

High School Attendance Centers (Prin.) 762 
Elementary Non-Public 

Attendance Centers (Prin.) , 1 005 

Secondary Non-Pubiic ' 

Attendance Centers (Prin.) 134 
Unit Non-Public (Attendance ' 

Centers (Prin.) ' g7 

Television Stations '« 42 

Radio Stations ' . « 218 

Daily Newspapers 95 ,/ 

Weekly Newspapers . t 4 2 q 
Special Media (Magazines, Bureaus, 

and Wires) 1 156 

College and University Campus Media 74 

Illinois High School Press Association \ 975 

Ethnic Groups , 37 

National Radio Stations . 77 
INSPRA (Ill-Nat School Public 

Relations Assoc.) 85 

National Public Radio Stations ' ' . 134 

Public Junior Colleges . 51 

Private Junior Colleges " * 8 

Illinois Senior State Universities 14 
Illinois Privates-Colleges and 

Universities -90 

Special Education Administrators -' . 8? 

Deans of College of Education ^ • 

(State Universities) '61 
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Group Name Approximate Number 

Mt. Vernon Program Services Team ' 16 
Urbana Program Services Team 

DeKalb Program Services Team H 

Springfield Program Services Team 12 

Chicago Program Services Team ' i7 

.State Board of Education 18 

State Directors of Vocational Education . . 53 , 
Principals — Elementary (With Vocational. 

Education Plans) 67 
Chief School Administrators — Elementary 

(With Vocational Education Plans) 45 » 

Area Vocational Center Directors 31 
Deans of Vocational Education . ? "» ' % 

(Community Colleges) 51 

University Liaison Council Members 9 

Correctional Institutions 64 
Occupational Education Departments 

(Secondary) ^ 
CETA Prime Sponsors to 4 q 

Career Guidance Centers 19 
National Association of Vocational 

Technical Education Communicators (NAVTEC) 41 



F 
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